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Rationale.—A professional job description or coun¬
selor role definition is relatively lacking among secondary
schools in the United States. Counselor roles vary greatly
from school to school and even within a given school. "In
the actual public school work setting the coxanselor is fre¬
quently faced with a myriad of duties which he may consider
only remotely related to his position or to his prepar¬
ation.
Counselors are performing in a variety of capacities
without a great deal of consistency as to what their duties
entail. Because of this lack of definition, administrators,
students, and parents have varied and confused notions not
only about the duties of the counselor, but also the needs
and purposes for maintaining a guidance program. The pre¬
valence of this type of confusion is well expressed in
Kenneth Lund*s statement: "Perhaps there are some who
wonder if this new profession, with its additional demands,
has come into being to serve the needs of the personnel
^Dale L. Knapp and Earl W. Denny, "The Counselor's
Responsibility in Role Definition," Personnel and Guidance
Journal, Vol. XL (September, 1961) , pp. 48-50.
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workers themselves or the needs of the students that would
otherwise be unmet.
Guidance in the state of New Hampshire is still in
its infancy. The formal guidance movement in that state
started in 1950 when the first state group was organized.
For ten years a few pioneers in this field introduced,
organized, and began making attempts to define the role of
the counselors.
In 1960, the group was reorganized and named the New
Hampshire Guidance Council. Regional groups were organized
to represent the growing membership as the effects of Na¬
tional Defense Education Act Institutes in guidance and
counseling and federal support for coianselors began to pro¬
vide increased nxjmbers of qualified people.
On April 13, 1965, the New Hampshire Guidance Council
received a charter from the American Personnel and Guidance
Association and officially became the New Hampshire Person-
2
nel and Guidance Association.
Since the NHPGA became a professional organization,
its membership has more than tripled.3 with many new.
^George E. Hill, "How to Define the Functions of the
School Counselor," Counselor Education and Supervision, Vol.
Ill (Winter, 1964), p. 58, quoting Kenneth W. Lund, "Student
Personnel Services in the High School," The High School in
the New Era," ed. F. S. Chase, H. A. Anderson (University
of Chicago Press, 1958), p. 327.
^New Hampshire Personnel and Guidance Association,
Membership Directory (October 25, 1965), p. 2.
Estate Department of Education, New Hampshire Guid¬
ance News, Vol. VII (December, 1965), p. 1.
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young, and enthusiastic participants, this organization is
trying desperately to professionalize its members to a
greater extent. But, like coimselors throughout the United
States, there is presently no definition of the role of the
counselor, which certainly is a requisite for attaining a
professional status.
Obviously, there is need for greater role specifi¬
cation than now exists. The writer has observed misas-
signed and misused counselors who have become disillusioned
and frustrated. There is an urgent demand that they be
given the opportunity to perform the fvuictions that the term
"counselor" implies and play an active part in determining
what those functions are. Perhaps it's time that they be
granted a "Bill of Rights" as Stewart has proposed.^
It is hoped that the data from this proposed study
will provide additional knowledge concerning the problem of
counselor role definition, emd, consequently, aid in
eliminating the discrepancies that may exist between the
actual and ideal duties of the counselors in New Hampshire.
Evolution of the problem.—The writer's interest in
this research is an outgrowth of his membership in the New
Hampshire Personnel emd Guidcmce Association, an active
organization interested in Improving the status of guidance
and counseling in that state, euid the writer's desire to
^C. C. Stewart, "A Bill of Rights for School Coun¬
selors," Personnel and Guidance Journal. Vol. XXXVII (March,
1959) , p. 503.
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acquire knowledge and information that may contribute to
the professionalization of counseling in New Hampshire.
Contributions to educational knowledge.~--The writer
hopes that the findings of this study will make a signifi>-
ceuit contribution toward the determination of the role or
duties of the high school counselors in New Hampshire. It
is the writer's belief that this study will prove to be the
initial effort for counselor role definition in New Hamp¬
shire on a statewide basis. The resulting data from this
study should reveal the following information:
1. What part the counselors are presently playing in
the determination or definition of their duties.
2. What differences exist between the counselors'
actual duties and what they perceive as being
their duties.
3. What agreement exists, if ^my, among the coun¬
selors as to what their ideal role should be.
It is hoped that other researchers will be stim¬
ulated to pursue similar studies that will lead to greater
understanding of the counselor role in the secondary school
setting, and, thus, lead to greater professionalization of
the guidcince field. If a relatively consistent working
definition of the counselor could be reached on a statewide
basis in New Hampshire, it might provide impetus to national
efforts.
Statement of the problem.—The problem involved in
this study was to ascertain differences between the actual
and ideal roles of the secondary school counselors in New
Hampshire, cmd the part that the secondary school
5
counselors are presently playing in the delineation of
this role.
Purposes of the study.-—The specific purposes of the
study which are relevant to the general statement of the
problem are identified below:
1. To determine who in the secondary school defines
the role of the counselor in that school.
2. To determine what part the counselors play in
delineating their own activities within the
school setting.
3. To determine what duties counselors are actually
performing in the secondary schools.
4. To gain an understemding into the ideal functions
of the counselors in the secondary schools as
they perceive them.
5. To determine what agreement exists between the
actual and ideal duties of the counselors.
Null hypotheses.—No positive relationship exists
between the actual role and the ideal role as perceived by
the secondary school counselors of New Hampshire. No
relationship exists because counselors do not play
active part in defining their roles.
Limitations of the study.—-This study was concerned
with data gathered from all the high schools in New Hamp¬
shire that had organized guidance programs with at least
one full-time counselor as of the spring of 1966. This
limits the study somewhat as the guidance movement is in its
infancy in New Hampshire, and the nimber of schools having
organized programs at that time was relatively limited,
fifty-one in number.
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The use of a questionnaire is a limitation in itself
as it relies on a degree of cooperation on the part of the
respondent. The data collected by such a method is limited
to opinions, preferences, and facts known to the individuals
answering them. The validity of such an instrument is
questionable and depends to a large extent on the proper and
skillful construction and use of the questionnaire.
In responding to this questionnaire, subjects checked
those duties which they were actually doing at present and
circled the letter preceding those they felt should con¬
stitute a part of their role. This imposes another limit¬
ation, The researcher could not determine the extent to
which respondents were performing indicated duties, or to
what degree they felt that they should participate in any
particular activity.
Definitions of teimas,—For the purpose of clarity the
following terms are defined:
1, Counselor - Person engaged in providing guidance
services within a school setting,
2, Actual role - Functions performed within a par¬
ticular position,
3, Ideal role - Duties that the counselor feels
should constitute his role,
4, Secondary schools - Includes schools with grades
7-12, 8-12, 9-12, or 10-12.
5, Group counseling - A setting in which there is
interaction between a counselor and four or more
counselees.
6, Multiple counseling - A setting in which there is
interaction between a counselor and two to four
7
counselees, or one or more counselees and two or
more counselors.
7. Positive relationship - For the purposes of this
study, a positive relationship or agreement
existed when more than 50 per cent who actually
performed a particular function perceived it as
part of their ideal role.
Locale and period of the study.—Questionnaires were
sent to the cotinselors of New Hampshire secondary schools in
March, 1966, and the data from them were analyzed and pre¬
sented in this thesis.
Description of the subjects.--The subjects in this
study are people who were working full-time in guidance and
counseling in a secondary school in New Hampshire. They
were selected from a list, published by the New Hampshire
Personnel euid Guidance Association, which listed all ^e
schools with guidance programs. Accompanying the list of
schools were the names of the counselors working in that
school and a designation of "ft" for full-time and "PT" for
part-time for each counselor. The subjects selected for
this study were the first person with a full-time desig¬
nation listed for each school. For a more detailed des¬
cription of the subjects see Chapter II.
Forty questionnaires were returned to the researcher
from a total of fifty-one which were sent out to full-time
counselors. Therefore, a total of forty siibjects was used
to derive the data for this thesis.
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Method of research,—A descriptive method of research
was used employing percentages and tables to aid in the
interpretation of the data derived from this study.
Research procedures.—The operational steps employed
in conducting this study were as follows:
1, The related literature pertinent to this study
was reviewed, summarized, and orgeuiized for
presentation.
2. A questionnaire was devised that provided data
related to the purposes of the study. It was
the intention of the researcher to construct a
questionnaire that would elicit reliable and
authentic information.
3, Permission to conduct this study was secured from
the proper authorities.
4, The questionnaire was sent to one individual in
each of the secondary schools in New Hampshire
which had a guidance program with at least one
full-time guidance worker.
5. The results of the questionnaire were interpreted
according to the procedures indicated in the pur¬
poses of the study.
6. The findings, conclusions, and implications have
been incorporated in this final thesis copy.
Description of the instrument.—A questionnaire, con¬
structed by the writer, was employed to gather data for this
study. Questions of a personal nature as well as questions
relative to the school were included in the questionnaire
(questions one through four) to enable the researcher to
adequately define the population from which his data were
derived.
To accomplish another objective of the research.
respondents were asked to indicate the individual or
9
individuals presently responsible for defining the role of
the counselor in their schools (question 5), as well as to
express an opinion concerning who should actually be respon
sible for defining the counselor's role (question 6),
The final section of the questionnaire was divided
into ten areas: counseling, testing, conferences, dis¬
cipline, supervisory duties, assisting teachers, vocational
and educational information, duties closely related to
administrators or clerical workers, research and evaluation
and miscellaneous duties. Statements referring to various
duties that counselors perform were included in each of
these areas and the respondents were asked to place a check
mark preceding the duties that guidance workers were per¬
forming in their particular school. They were then asked
to review these duties again and circle the letter that pre
ceded duties which they felt were functions or duties that
counselors should perform, but may or may not be presently
performing.
Two items were included at the end of the question¬
naire to give the respondents the opportxmity to list any
other duties that they were actually perfoirming and, also,
to list other duties which they felt should be included in
the counselor's role.
The researcher took precautions to insure that the
questionnaire was skillfully constructed so as to elicit a
high percentage of valid returns. For validation purposes,
the questionnaire was administered to the members of the
10
1965-66 NDEA Guidance and Counseling Institute at Atlanta
University. Also, professional opinions were elicited from
several professors in the Education Department at Atleinta
University to further validate the questionnaire. A copy
of the questionnaire is included in the Appendix.
Survey of related literature.—The true function of
school cotinselors emd the proper use of their time are not
new issues. Numerous leaders in the field of education
have discussed them in books, articles, and speeches. The
question, concerning what the actual role of the counselor
is in the secondary schools today, is as old, probcdsly, as
the professional organization itself. This seems to be a
problem that has plagued people in guidance from the con¬
ception of that field of endeavor.
In an attempt to gain concepts of the role of the
counselor, studies have been made to gain opinions from
students, parents, administrators, teachers, amd from coun¬
selors themselves.
A study concerned with the student's viewpoint of
guidance and counseling was carried out by Gibson. He used
an opinion type questionnaire which he administered to 904
students in orgemized guidcuice programs in twelve schools.
He also interviewed 10 per cent of this group. Forty-nine
per cent of the students stated that there were occasions
when they would have liked to discuss certain matters with
counselors, but couldn't for a variety of reasons. The most
11
common reason given was that counselors didn't seem to have
sufficient time or to be available at the student's con¬
venience. Student concepts of the roles counselors seem
to serve were as administrators, disciplinarieins, activity
directors, part-time librarians, etc. Probably the most
important fact that this study pointed out was that mcuiy
students did not recognize the counseling function as a
major duty of the secondary school guidance worker.^
Heilfron made a study concerning the perceptions and
attitudes of students toward the role of the high school
counselor. The study explored the specific question: What
types of students or kinds of problems do high school
students feel require counseling and to what degree? A
questionnaire, administered to 107 high school juniors, pro¬
duced two major findings: (1) high school students feel
that students who are performing academically and socially
need much less counseling than students who are intel¬
lectually inferior, socially immature, or unrealistic in
their aspirations; (2) only students who display obvious
character disorders should be referred to agencies outside
the school for professional help. These findings indicate
a need for more education regarding the function of therapy
and counseling. Counselors should be known as people who
deal with normal as well as with extreme forms of mental
^Robert L. Gibson, "Pupil Opinions of High School
Guidcmqe Programs," Personnel and Guidance Journal, Vol. XL
(tlanuary, 1962) , pp. 4S3-457.
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and emotional abnormality.^ Kaback got a little different
result from her study of twenty-eight schools in the New
York area concerning students observations of the role of
the school counselor. Data from a questionnaire indicated
that students saw the school counselor as a person to help
them with school problems "because that was their job." But
they indicated that they would take personal problems to
parents or else solve such problems by themselves.^ Grant
had similar findings. He found that students perceived the
counselor as giving acceptable assistcuice in vocational and
educational planning, but as being less helpful in the
personal-socijil area.^
Russell and Willis in Fairfax County, Virginia, sur¬
veyed teachers' opinions of guidance services. From this
study they found that there was a significant difference
of opinion among teachers as to the role of the guidance
counselors, emd a large n\mber of teachers did not support
guidance programs.^ Stewart surveyed teacher attitudes
^Marilyn Heilfron, "The Function of Counseling as
Perceived by High School Students," Personnel and Guidance
Journal, Vol. XXXIX (October, 1960) , pp. 133-l36.
^Goldie Ruth Kaback, "Pupil and Teacher Expectations
from School Counseling Services: Implications for Coun¬
selor Education," Counselor Education and Supervision, Vol.
II (Summer, 1963), pp. l7'^-l83.
^C. W. Grant, "How Students Perceive the Counselor's
Role," Personnel and Guidance Journal, Vol. XXXII (March,
1954), pp. j86-388.
4James C. Russell and Arthur R. Willis, "Survey of
Teachers' Opinions of Guidance Services," Personnel and
Guidance Journal, Vol. XLII (March, 1964), pp. 707-709.
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toward guidance practices, finding that women teachers
tended to be more accepting of such services than men.^
Dunlop foxind that female teachers tended to recognize pro¬
fessional differences between teachers and counselors more
than male teachers, but many considered it appropriate for
2
counselors to teach at least two classes a day.
Dunlop's study revealed some interesting perceptions
of counselor duties by parents and students. This study
showed that parents and students supported counselor per¬
formance of administrative-clerical tasks, parents of job-
bound students supported checking up on truant and tardy
students as part of the counselor's job, as well as sup¬
porting coxinselor performance of setting up class schedules,
handling discipline problems, and giving lots of advice.
The college preparatory students did not support personal
counseling as a function of a counselor, but it was sup-
3
ported by other participants in the study.
With regard to the handling of personal problems, the
results of Avey's study concerning parent perceptions
^J. A. Stewart, "Factors Influencing Teacher Atti¬
tudes Toward and Participation in Guidance Services," Per¬
sonnel and Guidance Journal, Vol. XXXIX (March, 1963),
•pp. 72^-734.
^Richard S. Dunlop, "Professional Educators, Parents,
and Students Assess the Counselor's Role," Personnel and
Guidance Journal, Vol. XLIII (June, 1965), pp. 1024-1025.
3lbid
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indicated that the counselor was perceived as having a high
competence to assist students with personal problems,^
Caravello found that students perceived the coun¬
selor as being helpful in post-high school planning and test
interpretation, but to a lesser degree in helping with per¬
sonal problems.^ Gilbert found that counseling relation¬
ships with counselors who have no responsibility for dis¬
cipline are more in keeping with students' descriptions of
ideal counseling relationships than are counseling relation¬
ships with counselors assigned to discipline responsibili-
. . 3
ties.
Dey feels that the students' perceptions of a guid¬
ance program should be given primary consideration and the
counselors should throw off their teacher-orientation to
impress upon the student a favorable concept of the role of
the counselors.^
A study was designed by Brough in an attempt to
identify the origins or sources of students' ideas and
^Robert E, Avey, "Parent Perceptions of the Compe¬
tence of Counselors to Deal With Personal Problems of
Students" (lonpxiblished Ph. D. dissertation. Dept, of Educ¬
ation, Indiana University) , pp. 69-70.
2
J. R. Caravello, "The Role of the Counselor: A
Classroom Visitation," Personnel and Guidance Journal, Vol.
XXXVI (December, 1958), pp. 323-325.
^Norman S. Gilbert, "When the Counselor is a Dis¬
ciplinarian," Personnel and Guidance Journal, Vol. XLIII
(January, 1965), pp. 485-491.
^Glen R. Dey, "Imitation Counselors," The Clearing
House, Vol. XXXIX (October, 1964), pp. 76-79.
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attitudes toward the role of the school counselor. He gave
a questionnaire to 631 eighth-grade students in Edina, Min¬
nesota, with a list of possible sources of perceptions, plus
a space to write in other sources. The results of this
study pointed out that the perception of a counselor devel¬
ops from a wide variety of sources, but the two most im¬
portant were by actually talking with the counselor and from
classroom visitations by the counselor to explain his role.^
Many of the studies to which the writer has referred
point out the need to convey a better understanding of the
counselor's role to parents and students. To accomplish
this, Gallapoo favors a we11-organized public relations
program to keep parents and students better informed.
"People are sometimes like mules; they can often be led
where they can't be driven."^
What are high school counselors doing? Arnold
stated that counselors were spending more time on problems
of tardiness, attendance, discipline, and school failure
than on educational and vocational guidance. In addition,
their time was divided almost equally between clerical
tasks and counseling. Arbuckle sees many weak counselors
1James R. Brough, "Sources of Student Perceptions
of the Role of the Counselor," Personnel and Guidance
Journal, Vol. XLIII (February, 1965), pp. 597-599.
^David F. Gallapoo, "Guidance: Happy Hunting Ground?"
The Clearing House, Vol. XXXIX (October, 1964), pp. 84-86.
^Dwight Arnold, "Time Spent by Counselors and Deans,"
Occupations, Vol. XXVII (March, 1949), pp. 391-393.
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doing all sorts of duties without protest such as: func¬
tioning as a policeman, a disciplinarian, a prosecuting
attorney, a spy, or a bigot.^ As a result of a study of
thirty-five counselors in five high schools in San Francisco
Bay area, Martyn discovered that counselors were spending
43.1 to 80.7 per cent of their time on clerical work.
Fitzgerald in a year-long study of guidance in Pinellas
County, Florida, found that counselors were spending 26 per
cent of their time on miscellaneous activities (registra¬
tion, schedule changes, educational meetings, telephone,
professional growth, administrative service), and 17 per
cent doing clerical work as opposed to only devoting 17 per
cent of their time to counseling.^ Related to the clerical
duties required of counselors, Goldstein indicates that
many such tasks are of such a nature that they could be
handled faster and with less expense by a clerk or secre-
A
tary.^
Tennyson did a study whereby the functions performed
by the counselors were classified under four major services:
^Dugald S. Arbuckle, Counseling: An Introduction
(Boston: Allyn and Bacon, Inc., 1961), p. 48.
2
Kenneth A. Martyn, "We Are Wasting the Counselor's
Time," California Journal of Secondary Education, Vol. XXXII
(November, 1957), pp. 43^-441.
^Paul W. Fitzgerald, "The School Counselor: A Snap¬
shot and Projection," Counselor Education and Supervision,
Vol. I (Summer, 1962), pp^ 216-219.
^H. A. Goldstein, "Job Analysis of Junior and Senior
High School Counselors," Industrial Arts and Vocational
Education, Vol. XXXIX (December, 1950), pp. 386-386.
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(1) assistance to students, (2) assistance to teachers, (3)
assistance to administration and the general school program,
and (4) research assistance to the school. His findings
were a little more favorable because the study revealed that
a major portion of the coiinselors* time, 60,65 per cent, was
devoted to assisting students, of which one-half was indi¬
vidual counseling. However, it was pointed out that the
counselors' lack of time was caused by the monumental task
of academic advising. The writer thought that a great deal
of the academic advising could be accomplished by the
teachers, with the counselor being the organizer and devel¬
oper.^
Schmidt undertook some research to attempt to iden¬
tify concepts of the actual and the ideal roles of the sec¬
ondary school counselors as they are perceived by secondary
school counselors and by their principals, and to determine
what similarity existed between these various role concepts.
He concluded that: (1) both the counselors and principals
tended on the average to perceive a significant and substan¬
tial relationship between the actual and ideal roles of the
counselor; and (2) the counselors did not perceive a greater
similarity between their actual and ideal roles than did
^Willard W, Tennyson, "Time: The Coxmselor's
Dilemma," Personnel and Guidance Journal, Vol. XXXVII
(October, 1958) , pp, 129-1:^5,
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principals. This study was done in forty-eight secondary
schools in Missouri.^
The previous studies concerning the role of the
counselor were done over relatively small areas, Hitchcock
did a study of 1,282 counselors from 1,255 schools through¬
out the United States, He attempted to analyze the duties
which counselors were performing as compared to those which
they felt they should perform. His study showed great con¬
fusion in role definition,^ Spaights, on the other hand,
in his study of NDEA Institute members, all of which were
experienced counselors, found a marked relationship between
the actual and ideal responsibilities of counselors.
What should counselors be doing? Watley, in a study
in Minnesota, found that counselors in high school wanted
to spend about 75 per cent of their time actually coun¬
seling, giving emphasis to educational-vocational matters,
plus devoting a small proportion of their time to re¬
search,^ Hoyt sees three kinds of activities in which the
iLyle D, Schmidt, "Concepts of the Role of Secondary
School Counselors," Personnel and Guidance Journal, Vol, XL
(March, 1962), pp, 601-605,
^William Hitchcock, "Counselors Feel They Should,"
Personnel and Guidance Journal, Vol, XXXII (September, 1953),
pp, 72-74,
^Ernest Spaights, "Relationship of Actual and Ideal
Counselor Roles," Peabody Journal of Education, Vol, XLI
(January, 1964), pp, 238-240,
^Donivan J, Watley, "How Do Counselors Perceive
Their Ideal Roles," Journal of Counseling Psychology, Vol,
XII (Spring, 1965), p, 102,
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school counselor must engage: (1) relating directly with
students—one-half time, (2) relating with others contrib¬
uting to the total complex of activities called guidance—
one-third time, and (3) assembling, studying, and interpret¬
ing data required for successful accomplishment of activi¬
ties (1) and (2)-one-sixth time.^ Hoyt goes into great
detail on the counselor's role in 2ui article entitled "What
the School Has the Right to Expect of its Counselor."^
Wrenn has recommended that the professional job
description of a school counselor specify that he perform
four major functions: (1) counsel with students, (2) con¬
sult with teachers, administration, and parents as they in
turn deal with students, (3) study the changing facts about
student population cuid interpret the findings to school
committees and administration, and (4) coordinate counseling
resources in school and between school euxd community,^
Warren questioned 440 guidance directors and coun¬
selors in Massachusetts. With a return of 203 question¬
naires, he learned that the tasks which were considered as
major job functions by the greatest number of respondents
^Kenneth B. Hoyt, "Guidance: A Constellation of
Services," Personnel and Guidance Journal, Vol, XL (April,
1962) , pp. 5'SU^69'7.
^Kenneth B, Hoyt,"What the School Has a Right to
Expect of its Counselor," Personnel and Guidance Journal,
Vol. XL (October, 1961), pp. 129-131.
^C. Gilbert Wrenn, The Counselor in a Changing World
(Washington, D. C.: American Personnel and Guidance Assoc-
iation, 1962), p. 137.
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were academic counseling, testing, vocational counseling,
personal-emotional counseling, and parental conferences.
Functions such as placement and maintaining educational
and occupational information gained minor support. A major
discrepancy between what directors and counselors were doing
and what they felt they should be doing was revealed by this
study.^
Counselor educators are indicating a great deal of
concern about issues related to the definition of the high
school counselor. They are making an attempt to determine
their part in preparing counselors for implementing their
proper roles in the school system.^ Nugent has stated:
"If coxinselor educators and counselors themselves do not
take the lead in shaping the counseling program of the
future, either it will cease to exist or it will, of neces¬
sity, be shaped by others less acquainted with the subtle
aspects of counseling into a distortion of a counseling
program."^
^Arbuckle, loc. cit., p. 61, quoting Richard A.
Warren, "A Study to Determine the Functions of Guidance
Directors and Coxuiselors at the Secondary Level in Massa¬
chusetts Public Schools" (unpublished Master's dissertation.
School of Education, Boston University, 1958).
^Association for Counselor Education and Supervision
and American School Counselor Association, Co\inselor Educa¬
tion; A Progress Report on Standards (Waishington, D. C.;
American Personnel and Guidance Association, 1962), p. 90.
^Frank Nugent, "Implementing an Appropriate Coun¬
selor Image in Schools: An Educative Process," Counselor
Education and Supervision, Vol. II (Fall, 1962), pp. 49-51.
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To present more optimistic views for the future of
coTinselors, Barry predicts that tomorrow's counselor will
spend most of her time counseling students,^ Malcolm sees
in the future the ratio of one professional specialist to
every eighty pupils. For each four hundred-pupil xinit five
specialists will divide, as a guidance team responsibility,
the performance of three greatly clarified basic roles of
counseling, consulting, and research,2 This differs greatly
from Wrenn's ASCA study of high school counselors which re¬
vealed a median counselor-student ratio of 1 to 412, with
over 10 per cent of the schools reporting a ratio of 1 coun-
selor to over 1,000 students.
Arbuckle suggests meuiy reasons for the present low
estate of the school counselor. However, he states that:
"One of the major reasons would appear to be the coun¬
selor's inability, or possibly even lack of desire, to
articulate either to himself or to emyone else just who
he is and what he is supposed to do. . .that school coun¬
selors have a very confused concept of both their self and
their professional function."^
^Ruth Barry, "The Changing Role of the School Coun¬
selor," The Education Digest, Vol. XXXI (January, 1966),
pp, 12-ITI
^David D, Malcolm, "The Image of the Future Secondary
School Guidcuice Program," Journal of Secondary Education,
Vol. XXXVI (February, 1961), p. 12.
3wrenn, loc. cit., p. 114,
^Dugald S. Arbuckle, "The Conflicting Functions of
the School Counselor," Counselor Education ctnd Supervision,
Vol. I (Winter, 1961), pp. 54-59.
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Vontress and Cheeseborough hint that counselors
lack knowledge of guidance functions and particularly the
counseling function, which is the core of a good guidance
program,^
The following quote should point out the need to
step up our efforts to determine the role of the counselor
in the secondary school guidance setting: "More than fifty
years after the beginning of the guidance movement we are
witnessing the spectacle of a profession in desperate search
2
of its reason for being.
^Clemmont E. Vontress and Welton C. Cheeseborough,
"Saboteurs of Guidance," The Clearing House, Vol. XL
(January, 1966) , pp. 287-291.
^Herbert J. Stern, "The Immediate Task of School
Counselors," Covinselor Education and Supervision, Vol. IV




A questionnaire, devised by the researcher, was sent
to one individual in each of the secondary schools in New
Hampshire which had a guidance program with at least one
full-time guidance worker. The subjects were selected from
a list, p\iblished by the New Hampshire Personnel and Guid¬
ance Association, which indicated all the schools with guid¬
ance programs, plus the names of the guidance personnel
within each particular setting. The svibjects selected for
the study from that list had to have a full-time designation
(FT), and the first person listed under each school with
that designation was sent a questionnaire.
A total of fifty-one questioimaires were sent to
full-time cotinselors. Forty of the sxabjects (78.4 per cent)
returned the questionnaire correctly completed. This instru¬
ment not only elicited data relative to the actual and ideal
duties of counselors, but also yielded data concerning the
subjects themselves. This provided the researcher with the
descriptive data which are reported below.
Description of the population.—The data showed that
the forty respondents in this investigation worked in
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schools that had grade organizations seven through twelve,
eight through twelve, nine through twelve, and ten through
twelve. The largest number of coxmselors, 45 per cent,
worked in schools with a grade organization of nine through
twelve, while 42,5 per cent were in schools with grades
seven through twelve, 7,5 per cent with grades ten through
twelve, and the remaining 5 per cent in schools with a grade
organization of eight through twelve (see Table 1),
TABLE 1






The mean age of the counselors was 41,2 years, with
the oldest being sixty-one years of age and the youngest
being twenty-seven. Eleven respondents (27.5 per cent) were
fifty years of age or older, seven (17.5 per cent) were from
forty to forty-nine years of age, while the remaining twenty-
two respondents (55 per cent) were below forty years of age.
Fifteen per cent of the respondents were female with a mean
age of 51,16.
The educational backgrounds of the subjects were
quite varied. Thirty-one of the respondents (77.5 per cent)
held Master's degrees. Three of these people had earned
both a Master of Education degree and a Master of Science
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degree. Twenty-two held Master's of Education only; two
others held Master of Art degrees; and four respondents held
Master of Science degrees only. Two respondents had earned
their Certificate of Advanced Graduate Study (CAGS), while
another indicated that he had acquired thirty-six credits^
beyond his Master's degree. Two respondents had not earned
Master's degrees, but one had thirty-four credits and an¬
other had thirty-six credits beyond his Bachelor's degree.
Table 2 shows the educational background of svibjects.
TABLE 2
EDUCATIONAL BACKGROUND OF SUBJECTS
Item No. of Subjects
Master's of Education and Master's of Science ... 3
Master's of Education ..22
Master's of Art 2
Master's of Science 4
Certificate of Advanced Graduate Study (CAGS) ... 2
No degree beyond Bachelor's 7
The researcher was concerned also with the prepara¬
tion of the respondents in the field of guidance and coun¬
seling. Although the subjects had indicated the degrees
they had earned, these data were not particularly indicative
of their training as counselors. Therefore, the subjects
were also asked to indicate the number of semester hours of
graduate credits in guidance and counseling that they had
earned. Thirty-seven respondents had a mean of 33.3
^All reference to credits in this study indicate
semester hours.
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semester hours in guidance and counseling on the graduate
level. Three respondents did not reply to this particular
part of the questionnaire. Table 3 contains data pertaining
to the siibjects' age and their training in guidance and
counseling.
TABLE 3
DISTRIBUTION OP RESPONDENTS ACCORDING TO AGE GROUPS




Age Respondents* In Guidance
50 and up 9 24.77
40 - 49 7 29.70
39 and below 21 38.66
♦Only 37 subjects responded to the item pertaining
to number of graduate credits.
There seems to be an inverse relationship between
the age of the respondents and their training in guidance.
As the above chart indicates, nine people of the
eleven that were fifty years of age or over had a mean of
24.77 graduate credits in guidance? seven people from forty
to forty-nine years of age had a mean of 29.7 credits? and
twenty-one of the twenty-two respondents under forty years
of age had a mean of 38.66 graduate credits in ^idance. Of
the six female respondents with a mean age of 51.16, five
indicated their graduate credits in guidance—a mean of 25.2
semester hours
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The data indicate that perhaps a great number of the
older counselors were elevated to their positions by virtue
of their number of years* service in the school setting and/
or the possibility that they had demonstrated character¬
istics considered by principals and/or superintendents to be
desirable for counselors, rather than on their formal train¬
ing as guidance workers. There are great possibilities that
many of the younger counselors are products of National De¬
fense Education Act Guidance and Coionseling Institutes and
have much more intensive training and preparation as coun¬
selors. This fact must be kept in mind when considering the
attitudes and feelings toward the actual and ideal roles of
counselors as perceived by subjects with differing amounts
of training and experience.
The mean number of years' experience of the respond¬
ents in the field of guidance was 6.3. One individual, how¬
ever, indicated that he had twenty-eight years of experience
in guidance, while the next highest was only ten. Without
this individual, who deviated extensively from the other
members of the group, the mean years' experience would fall
to approximately 5.77.
The resecurcher feels that it is safe to assime that
the NDEA of 1958 has had a great effect on the guidance
movement in New Hampshire. According to the nximber of
years' experience indicated by the respondents, most of them
entered the field of guidance since 1958. Perhaps a large
nvunber of covinselors are not necessarily Institute trained.
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but at least the school officials have been alerted by the
NDEA of 1958 to the extent that they recognize the need eind
importance of guidance personnel within the secondary school
setting. The financial assistance provided under the NDEA
doubtlessly facilitated the spread of counseling in second¬
ary schools also.
Counselor role definition responsibilities.—One of
the purposes of this study was to determine who in the sec¬
ondary school defines the role of the counselor in the
various schools. Responses on the questionnaire indicated
that in twelve situations (30 per cent) the duties were
defined by the director of guidance. Caution must be exer¬
cised in the interpretation of these figures because in five
of the situations there was only one guidance worker, at
that time, who assumed the title of director of guidance.
Therefore, in these five situations, the director of guid¬
ance and the counselor are the same.
In five situations (12.5 per cent) the duties of the
counselor were defined by the principal of the school, and
in three more cases (7.5 per cent) they were defined by the
principal and superintendent. In twelve situations (30 per
cent) the principal and counselors or guidance director
worked together in delineating the counselor's role, while
in two more cases (5 per cent) the superintendent was also
involved along with the principal and counselors. In one
case the counselor's role was defined by the combined
efforts of the school board, principal, superintendent.
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counselors, and the guidance director. Four respondents re¬
ported that the counselors collaborated with the adminis¬
tration in outlining the counselor's duties. Three did not
elaborate on what administrators were involved, while the
fourth indicated the combined efforts of principal, super¬
intendent and counselor. In the final case, the super¬
intendent mapped out the counselor's role. Table 4 contains
information relative to who defines the counselor's role.
TABLE 4
PERSONS RESPONSIBLE FOR DEFINING THE COUNSELOR'S ROLE
Persons Responsible No. of Cases
Director of Guidance 12
Principal ........ 5
Principal and Superintendent ...... 3
Principal, Counselors and/or Director of
Guidance ..... .....12
Superintendent, Principal, Counselors
and/or Director of Guidance 2
Superintendent, Principal, School board.
Counselors, and Director of Guidance 1
Counselors and Administration 4
Superintendent ............. 1
The important fact to point out from the above data
is that counselors and/or guidance directors are presently
having an opportunity to assist in defining their roles in
77.5 per cent of the situations. It is interesting to note
that the respondents who played no part in defining their
duties were above the mean age at 44.56, and had slightly
below the mean number of graduate credits in guidance and
counseling with an average of twenty-eight semester hours
credit
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In designating who should define the role of the
counselor, five respondents (12,5 per cent) thought it
should be the principal's prerogative; eleven of the re¬
spondents (27.5 per cent) indicated that it should be done
by the director of guidance; one respondent (2.5 per cent)
felt that the school board should; one respondent (2.5 per
cent) thought that the counselors should; thirteen people
(32.5 per cent) thought it should be the combined responsi¬
bility of the principal and coxinselors or guidance director;
one person (2,5 per cent) believed it to be the super¬
intendent's job; two persons (5 per cent) thought it should
be the combined responsibility of the superintendent, prin¬
cipal, and coiinselors or guidance director, while one (2.5
per cent) wanted this responsibility shared with the school
board as well. Table 5 shows information regarding the
respondents' feelings about how roles are assigned to coun¬
selors.
TABLE 5
PERSONS WHO SHOULD DEFINE THE COUNSELORS' ROLE
Persons Responsible No. of Cases
Director of Guidance . ....... 11
Principal 5
Principal, Counselors and/or Director of
Guidance 13
Superintendent, Principal, Counselors
and/or Director of Guidance .. 2
Superintendent, Principal, School board.




Counselors and/or Director of Guidance
and the Administration 5
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The writer foxmd that 82.5 per cent of the respond¬
ents felt that counselors or the director of guidance should
have a part in defining the counselor's role. There are
differences in the degree of participation among the re¬
spondents, however. Only 2.5 per cent more of the respond¬
ents felt they should participate than were actually assist¬
ing in defining their duties at this time. Of the seven
respondents (17.5 per cent) who did not indicate that coun¬
selors should have a part in defining their role, five of
them were not presently defining their roles. These five
individuals, although very close to the mean age of the
group, were well below the mean number of hours of graduate
credits earned with an average of 26.2, as compared with the
mean of 33.3 for the whole group.
Two of the respondents, who are presently assisting
in the definition of their role, were willing to yield this
responsibility to someone else—one to the school board and
the other to the principal. Of these two people, one had a
Bachelor of Arts degree and a Master of Arts degree, but did
not provide the researcher with the number of graduate
credits earned in guidance and counseling. The other is a
female and has twenty-four semester hours credit in guid¬
ance and counseling.
The researcher felt that there was a relationship
between the iinwillingness to assiame the responsibility of
defining the counselor's role and the formal training that
the individual had.
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The statements concerning the various duties that
covmselors performed, to which the siobjects were to respond,
were divided into ten different areas: counseling, testing,
conferences, discipline, supervisory duties, assisting
teachers, providing vocational and educational information,
duties closely related to administrators or clerical work¬
ers, research and evaluation, euid miscellaneous duties. The
respondent was given a chance to reply to two open-end state¬
ments concerning additional duties that they felt should be
part of the role of the counselor.
Coiinseling
The first section was concerned with counseling and
was divided into five areas: academic, vocational, per¬
sonal-social, group counseling, and multiple counseling.
Academic counseling.—All of the respondents indi¬
cated that they performed this f\anction. Ninety-five per
cent felt that this should be one of the duties of the coun¬
selor, while the remaining five per cent performed this, but
did not feel that it should be their function. Signifi¬
cantly, 95 per cent performed this task and felt that it
should be part of their role.
The two respondents who indicated that counselors
shouldn’t do academic counseling were working in schools
which had three or more counselors. Perhaps they were
indicating that this should be the duty of some other coun¬
selor in the school other than themselves, or perhaps, there
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was some confusion in their minds as to the use of the word
"academic." It is, in any case, difficult for the writer to
believe that there are counselors who don't think that they
should do academic counseling of some type.
Vocational counseling.—In New Hampshire the avail¬
ability and variety of job opportunities are rather limited.
There is a definite lack of large industrial or company sup¬
port for vocational training for young people—a definite
limitation of opportunities for young people to get train¬
ing in various fields. Vocational schools in the state
require, with few exceptions, a high school diploma to
qualify for entrance. For students whose education will
terminate during their high school years, there is a defi¬
nite need for some type of vocational coiinseling. Employ¬
ment agencies are few in number, existing only in the small
number of cities of the sparsely populated state.
Obviously, the counselors in this investigation
recognized New Hampshire's shortcomings in this area because
100 per cent of the respondents indicated that they per¬
formed this function, with only 5 per cent indicating that
this should not be their role. The two respondents indicat¬
ing that this should not be their role are the same two who
replied negatively to the performance of academic counseling.
Perhaps they felt that it should be done by some agency out¬
side of the school. At any rate, they were very definitely
in the minority because 95 per cent were perfoming this duty
and perceived it as part of their role as a counselor.
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Personal-social.—All of the New Hampshire counselors
participating in this investigation indicated that they were
presently doing personal-social coxanseling. Furthermore,
they all agreed that this should be one of the coxinselor's
duties. The writer feels that this is a healthy sign be¬
cause it indicates quite a degree of confidence in their
abilities and training as coimselors. Of course, a danger
exists in the above assumption because some of the coun¬
selors have a rather limited amount of formal training.
However, the two co\inselors in this investigation who had
the smallest number of graduate credits in guidance and
counseling (eighteen credits) are working in school systems
which have more than one counselor, and, it is likely that
personal-social counseling is handled by someone with more
training in these situations.
Group coxanseling.—Data relative to group counseling
indicated that 67.5 per cent of the respondents were doing
group coimseling. Eighty per cent indicated that this
should be included in the counselor's role. One respondent
indicated that he performed this function, but that it
should not be part of his role. There was 65 per cent
agreement between those who actually did and felt that they
should do group counseling.
It should be noted that one respondent who is func¬
tioning as a group counselor, but doesn't feel it should be
part of the counselor's role, has previously indicated that
he defines the role of the counselor in his school. The
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writer questions the reasons why one, when defining his own
role, would perfoinn some duty that is contrary to his per¬
ception of his role.
The writer's first assumption in reference to why
more people were not doing group counseling pertained to a
possible lack of training on the part of the counselors. As
far as the niamber of graduate credits earned by both groups,
those who did group counseling and those who didn't, the
writer's assumption was not completely verified. There were
people with a small number of graduate credits who were
functioning as group coxinselors, and rightly felt that they
should. But, of the seven respondents who neither did, nor
thought that they should do group counseling, one failed to
indicate the number of graduate credits attained, two had
twenty-one credits, two had twenty-four credits, while the
remaining two had quite a few credits—fifty-two and thirty-
five.
The possibility exists that some people have had more
training and experience in group counseling than others, or
at least feel more comfortable working with groups. There¬
fore, the biases and/or competencies of the various coun¬
selors were reflected to a great extent in the data when
responding to the section on group counseling.
Multiple counseling.—This is a relatively new
approach to counseling, and authorities, at this point,
can't agree on just what multiple counseling is. The writer
defines multiple counseling as the interaction between a
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counselor and two to four counselees, or two or more coun¬
selors interacting with one or more counselees.
Nevertheless, 30 per cent of the respondents indica¬
ted that they do multiple cotinselingj 45 per cent felt that
this should be one of their functions. A relatively large
number of the respondents (47,5 per cent) did not do mul¬
tiple counseling, nor did they feel they should. Another
7.5 per cent were performing this fvinction unwillingly. The
three respondents who indicated that they did multiple coun¬
seling, but didn't think it should be the function of the
counselor, may have received their training prior to the
introduction of the multiple approach to covinseling because
two of them were fifty-six and the other forty-eight years
of age. The writer felt that perhaps there was some con¬
fusion, and justifiably so, on the part of some respondents
as to just what multiple counseling entails.
Table 6 represents the data gathered from the first
section of the questionnaire pertaining to coxinseling duties.
TABLE 6
RESPONSES OF NEW HAMPSHIRE COUNSELORS RELATIVE TO













Academic 100.0% 95.0% 95.0% 5.0% 0.0%
Vocational 95.0 95.0 95.0 5.0 0.0
Personal-social 100.0 100.0 100.0 0.0 0*0
Group 67.5 65.0 80.0 2.5 0.0
Multiple 30.0 22.5 45.0 7.5 47.5
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Sxgtimary*—In the counseling areas, there is a posi¬
tive agreement between the actual and ideal duties of the
counselors. The smallest relationship exists in the per¬
formance of multiple counseling, where nine of the twelve
respondents who actually performed this function felt that
they should. Of the five areas of counseling represented in
this questionnaire, the respondents have indicated that they
should perform the following: academic, vocational,
personal-social, and group counseling. Multiple comseling
did not get the support of the majority and, therefore,
would not be included in the ideal role of the counselors
of New Hampshire.
Testing
Statements referring to testing made up the second
area to which the subjects responded. Nine functions rela¬
tive to testing were included in this section.
Supervision of the testing program.—Evidently, the
New Hampshire coimselors feel that they are the most quali¬
fied people in the schools in the areas of testing, as they
likely are and likely should be. In responding to the
section on supervision of the testing program, the subjects
have all indicated that they perform this function, while
only two respondents do so reluctantly. Of the latter two
respondents, one works in a school in which he is the only
counselor with a counselor-student ratio of 1 to 475. The
other works in a school which has 843 pupils and three
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coiinselors. It is conceivable that the former is respond¬
ing to his particular setting. A counselor with the ratio
of 1 to 475 pupils would not have sufficient time to super¬
vise testing.
In the final analysis, 95 per cent of the respondents
perceive this function as both their actual and ideal roles.
Responsibility for selecting tests.—This responsi¬
bility is assumed by 97.5 per cent of the New Hampshire
counselors with only 7.5 per cent assximing this duty with
some degree of reluctance. One respondent is not assuming
responsibility for selecting tests, nor does he feel that he
should. This leaves 90 per cent of the respondents in agree¬
ment as to the relevance of this fvinction as part of their
actual and ideal role.
In reply to this responsibility, the participants
in this investigation have exhibited confidence in their
knowledge of tests and testing objectives. The researcher
asstimes that if they had not had confidence in test selec¬
tion, they would have been quite willing to yield the
responsibility to someone else. The one respondent who is
neither assxaning the responsibility for test selection, nor
feels that he should, works in a large city school system in
which psychometrists assiame this duty.
Administration of group tests.—In the absence of
psychometrists for the greatest number of schools in New
Hampshire, 97.5 per cent of the counselors, as could be
anticipated, are assuming the responsibility for
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administering group tests. Eighty per cent administer group
tests and, at the same time, feel that they should. Seven
respondents (17,5 per cent) are performing this function,
but feel that teachers or other school personnel should
assume the responsibility. Only one respondent neither
does, nor feels he should, administer group tests.
The financial status of the New Hampshire schools to
some extent forces the responsibility of administering group
tests on the counselor. Generally, no money is allotted for
special school personnel, plus the teachers usually have
busy schedules which do not allow them much time to assime
other responsibilities.
A factor to be considered, also, is that guidance, as
stated previously, is somewhat in its infancy in New Hamp¬
shire, and teachers and administrators have viewed responsi¬
bilities relative to testing as part of the coxanselor's job.
As indicated previously, it is likely that many of the coun¬
selors got their positions by continued and loyal service to
the school district, not by the qualifications as coun¬
selors, and their duties were somewhat imposed at the outset
by the administration.
Administration of inventories (such as interest,
personality, etc.).—Eighty per cent of the subjects in¬
volved in this study administered inventories of various
types, with 60 per cent perceiving this as their function.
Twenty per cent performed this duty, but felt that they
40
shouldn't. Well over half, 67.5 per cent, indicated that
this should be a duty of the counselor.
It is somewhat surprising to the researcher to find
that such a large per cent of counselors (80 per cent)
administered inventories, particularly with a mean counselor-
student ratio of 1 to 368. The extent to which this re¬
sponsibility was fulfilled cannot be ascertained from this
study, but the researcher feels that it is quite safe to
assume that the counselors who did function in this cap¬
acity did so to a relatively limited degree. This assumption
is based on the recognition of the great nxamber of other
duties for which counselors are responsible in the secondary
schools of New Hampshire.
Administration of individual tests.—Most of the New
Hampshire counselors (92,5 per cent) were administering indi¬
vidual tests of various types. A large number (85 per cent)
were performing this duty and agreed that it should be part
of their ideal role. Only 7,5 per cent of the respondents
were performing this task reluctantly.
Three respondents neither administered individual
tests, nor thought that they should. This is understandable
in light of the counselor-student ratio they had—1 to 731,
1 to 350, and 1 to 475,
The lack of training in individual testing might be
another factor in determining some of the counselor's re¬
luctance to administer individual tests—three of the re¬
spondents who felt that this should not be part of their
41
role had twenty-four credits or less in guidance and coun¬
seling. By the same token, the lack of other trained per¬
sonnel is quite likely a reason why so many counselors feel
that they should administer individual tests.
When referring to the administration of individual
tests, the researcher intended the meaning of individual
tests to encompass those tests, such as the Wechsler and
Stanford-Binet Intelligence Scales, which are administered
on an individual basis only and require some special train¬
ing. In view of the large number of counselors who indi¬
cated that they administered individual tests, the writer
believes the responses to this item included giving group
tests of various types to single individuals. Therefore,
the reliability of these responses is questionable.
Interpretation of test results to parents.-Ninety-
five per cent of the respondents think that this duty should
be done by the, counselor. Presently, 97.5 per cent are
doing this, with one respondent doing so reluctantly and one
not performing this duty at all. It is interesting to note
that the two respondents who objected to interpreting test
results had very few credits in guidance and counseling—
twenty-one and eighteen. This lack of training, coupled
with large counselor-student ratios of 1 to 320 and 1 to
475, might explain their reluctance to fulfill this capa¬
city. Both of the above counselors work in schools with
grades seven through twelve.
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It is enlightening to the writer to find that so many
counselors feel competent in discussing test results to
parents. It is also interesting to know that most of the
secondary school counselors feel that the parents have a
right to be familiarized with their children's test results.
This procedure provides a contact with the home and,
quite possibly, improves the image of the counselor.
Interpretation of test results to students.--It is
encouraging to note that all of the respondents interpreted
test results to students and 95 per cent had agreed that
they should. Only two respondents felt that this should not
be a responsibility of the counselor. Here, again, the
training factor must be considered because one of the two
respondents had twenty-one and the other had eighteen
credits of graduate work in guidance and counseling.
Interpretation of test results to teachers and admin¬
istrators .—All but one respondent interpreted test results
to teachers and administrators. However, this one respond¬
ent felt that a counselor should perform in this capacity
even though he didn't in his particular situation. Two
respondents are doing it, but don't really feel that it
should be their responsibility. This leaves 95 per cent of
the respondents performing a duty which is relevant to their
perceived role.
The responses in this area serve as a healthy indica¬
tion that counselors feel that it is important to work
closely with teachers and administrators. It is also an
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indication that counselors see a possibility of misuse or
lack of use concerning test data, and are taking it upon
themselves to give proper interpretation and meaning to test
results. Possibly, counselors are indicating by their re¬
sponses that test data can be used in the educational in¬
terests of students.
Serving on a testing committee.—The New Hampshire
counselors are noticeably divided on the idea of serving on
a testing committee. The positive supporters have a slight
edge, however, as 55 per cent indicated that counselors
should perform in this capacity. Presently, only 37.5 per
cent are actually serving on a committee, while one respond¬
ent, doing so, has some reservations concerning its rele¬
vance to the ideal role of the counselor. This leaves 35
per cent serving on a testing committee who perceive it as
their duty.
The writer's first assumption in ascertaining an
explanation for the support by many counselors for having a
testing committee was his feeling that the counselors who
worked alone in a school would be the ones to support such
an idea. The data did not bear this assumption out, how¬
ever. It was discovered that twenty-two people supported
testing committees, and only ten of them worked in systems
where they were the only counselor. By the same token,
seventeen people did not support the idea of serving on a
testing committee, and nine of them worked in schools in
which they were the only counselor.
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The reluctance on the part of two or three of the
respondents to serve on a testing committee can be explained
by the fact that they are working in cities which have more
than one high school, and the testing decisions are made by
a central committee for all of the high schools in that
particular city.
Perhaps the testing programs are well-established in
some of the school systems, thus the counselors see no need
to form a committee or serve on one. Another theory to ex¬
plore is the fact that most of the counselors already feel
the burden of a heavy workload and feel that their time can
be more profitably devoted to counseling or some other guid¬
ance activity.
Table 7 contains the data relative to the responses
of the subjects in the area of testing.
Summary.—In summing up the broad area of testing,
the researcher finds a positive agreement among the respond¬
ents in relation to actual and ideal roles in all of the
items concerning testing in this questionnaire. A majority
of the respondents were performing all of these functions,
except serving on a testing committee, and felt that they
should be. Only 35 per cent actually served on a testing
committee and perceived this as part of their role, but this
still indicates a positive relationship because only 37.5
per cent were performing this duty. From these data in the
areas of testing, the writer feels that the majority of the
counselors agree that all of these should be the role of the
TABLE 7
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Supervision of the testing program 100.0% 95.0% 95.0% 5.0% 0.0%
Responsibility for selecting tests 97.5 90.0 90.0 7.5 2.5
Administration of group tests 97.5 80.0 80.0 17.5 2.5
Administration of inventories 80.0 60.0 67.5 20.0 12.5
Administration of individual tests 92.5 85.0 85.0 7.5 7.5
Interpretation of test results to
parents 97.5 95.0 95.0 2.5 2.5
Interpretation of test results to
students 100.0 95.0 95.0 5.0 0.0
Interpretation of test results to
teachers and administrators 97.5 92.5 95.0 5.0 2.5
Serving on testing committee 37.5 35.0 55.0 2.5 45.0
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coxinselor. Serving on a testing committee would be a
borderline case, as only 55 per cent indicated that this
should be part of the counselor's role.
Conferences
The third broad area to which subjects were to re¬
spond was relevant to conferences. The respondents were
asked to reply to seven different duties that coxinselors
might perform.
Conferences with individual parents.—All the re¬
spondents indicated that they had conferences with individ¬
ual parents, and all felt that this was one of their duties
as counselors. These responses indicate that the counselors
see themselves as a link between the school and the home.
It may further indicate that counselors are willing to help
solve some of the student's problems that have their roots
in the home setting.
Conferences with groups of parents.—Counselors are
not quite so willing to work with groups of parents and
fewer do. The data indicate that presently 57.5 per cent
have conferences with groups of parents, and all of the 57.5
per cent feel that they should. In addition, another 15
per cent felt that they should perfoim this duty. This
leaves 27.5 per cent of the respondents who do not have con¬
ferences with groups of pcurents, nor feel that they should.
Training seemed to be the clue to why some counselors
were willing to work with parents in groups. Out of a total
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of twenty-three counselors who worked with parents in groups,
four respondents had over fifty graduate credits, three had
between forty and forty-nine, three did not respond to this
question, and the remaining nine had thirty to thirty-nine
credits. Only four respondents of the thirteen in this
study who have less than thirty credits worked with groups
of parents.
Another factor to consider is that most of the New
Hampshire towns are rather small, and people know practi¬
cally everyone in the town. This might cause parents some
apprehension about discussing problems in groups, and thus
may be the reason why more counselors do not have confer¬
ences of this nature.
Conferences with individual teachers.—All of the
subjects in this study indicated that they have conferences
with individual teachers. Only one respondent, a female,
did so with some reluctance. The remaining 97.5 per cent
agreed that this should be part of the ideal role of the
counselor.
Conferences with groups of teachers.—Less enthu¬
siasm was manifested with relation to working with groups of
teachers, as compared to working with individual teachers.
Eighty-five per cent indicated that this should be a func¬
tion of the counselor, but only 77.5 per cent were presently
engaging in this activity. Seventy-five per cent who per¬
formed this duty said that it should be part of their role.
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Six respondents indicated that this should not be the
role of the counselor. It is interesting to note that one
respondent had earned thirty-six graduate credits, while the
remaining five had twenty-four credits or less. This would
imply an unwillingness to work with teachers because they
did not feel qualified to do so.
Conferences with administrators.—Relative to having
conferences with administrators, 97.5 per cent of the re¬
spondents indicated that they were presently doing so; 95
per cent do so and feel it is part of their role.
Two respondents didn't support the idea of co\inselors
having conferences with administrators. Perhaps it was
because they were both females, both over fifty years of
age, and had twenty-four and twenty-one graduate credits in
guidance. Perhaps these two people had worked for a nvimber
of years as teachers, and had resigned themselves to accept¬
ing all decisions by the principal, and when becoming coxin-
selors, carried this image to that position also.
With so many counselors indicating that they have
conferences with administrators, it appears that adminis¬
trators are beginning to respect the qualifications, train¬
ing, and judgment of secondary school coxinselors.
Working on case conferences.—Most schools in New
Hampshire do not have psychologists, visiting psychologists,
psychometrists, social workers, or most of the other person¬
nel that would participate in case conferences in large city
school systems. Therefore, under the circvunstances, the
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response to the duty of working on case conferences was
quite encouraging. The, data show that 67,5 per cent are
actually participating in this type of conference; 65 per
cent do so and perceive it as part of their role. A total
of 77.5 per cent feel that this should be a duty that coun¬
selors should perform.
It is likely that counselors would feel a greater
need to work on case conferences if there were more consult¬
ing personnel to participate. Presently, for most schools,
nearly all participants would be school personnel such as
administrators, school nurses, teachers of exceptional
children, reading supervisors, department heads, and coun¬
selors. This would limit the number, variety, and depth of
problems with which they could deal effectively.
Table 8 simimarizes the data pertaining to the sec¬
tion of the questionnaire on conferences.
Summary.—A positive agreement exists between the
actual eind ideal role of counselors in the area of confer¬
ences, One can readily see that the counselors of New Hamp¬
shire feel that all these areas pertaining to conferences
should be part of the counselor’s role. The one duty that
many are hesitant about assuming is in the area of confer¬
ences with groups of parents, yet all of them are willing
to have conferences with individual parents and feel that
they should.
TABLE 8
RESPONSES OF NEW HAMPSHIRE COUNSELORS PERTAINING TO













Conferences with individual parents 100.0% 100.0% 100.0% 0.0% 0.0%
Conferences with groups of parents 57.5 57.5 72.5 0.0 27.5
Conferences with' individual teachers 100.0 97.5 97.5 2.5 0.0
Conferences with groups of teachers 77.5 75.0 85.0 2.5 12.5
Conferences with administrators 97.5 95.0 95.0 2.5 2.5
Working on (case conferences 67.5 65.0 77.5 2.5 20.0
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Discipline
Respondents were asked to reply to just two state¬
ments concerning discipline. One was counseling discipline
(not related to punishment), and the other was actually
meting out punishment.
Counseling discipline problems (not related to pun¬
ishment) .—The researcher found that 85 per cent of the
respondents specified that they counseled discipline problems
without the intent of punishing students. Of this 85 per
cent, 72.5 per cent performed this duty with the conviction
that it was pertinent to their role as counselors.
A total of ten respondents indicated that this should
not be a counselor duty, yet five of them are presently
rendering this service. The writer, seeking an explanation
why people would do this unwillingly, explored the data Care¬
fully. It was explainable in two cases because the two
covinselors involved were not assisting in the definition of
their role, but in the other three cases no clue could be
found. Of the remaining five individuals who neither coun¬
seled discipline problems, nor thought that they should,
four of the five played a part in defining their role,
evidently not including this function because of their
individual biases or particular counselor orientation and
training.
A total of 75 per cent, which is not large enough in
the writer's estimation, consider counseling discipline pro¬
blems as part of the counselor's ideal role.
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Meting out punishment.—None of the subjects per¬
formed this function nor thought that they should.
Table 9 shows the responses of the New Hampshire
counselors relative to the two duties concerning discipline.
TABLE 9
RESPONSES OF NEW HAMPSHIRE COUNSELORS















pline problems 85.0% 72.5% 75.0% 12.5% 12>5%
Meting out punish¬
ment 0.0 0.0 0.0 0.0 0.0
S\3mmary.—These responses are very encouraging be¬
cause in many schools meting out punishment was once con¬
sidered to be part of the counselor's role. These data show
that progress has been made in the New Hampshire schools to
change the counselor's image from that of a disciplinarian.
In summing up the area on discipline, one finds that
counselors definitely divorce themselves from the disci¬
plinarian role, but feel that they should accept discipline
problems for cotinseling purposes.
Supervisory Duties
The responses to this section of the questionnaire
were very encouraging. Even though a few counselors are
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still performing various supervisory duties, none of them
felt that the particular duties which they were doing should
be their responsibility in the following six areas.
Bus duty.—Many schools in New Hampshire are located
in rural areas where a great many of the students must be
transported to and from school in buses. Most schools pro¬
vide some adult supervision for loading and unloading the
buses. In situations where extra duties are assigned to
counselors, it would seem logical to assume that coianselors
would be found who performed bus duty. Of the forty coun¬
selors in this investigation, only two reported that this
constituted a part of their functions.
It should be pointed out that the two coiinselors who
supervised bus transportation were both males and worked in
schools which housed grades seven through twelve. Both of
these schools were located in towns where nearly all stu¬
dents had to be transported to school by bus. It is prob¬
able that more supervision is required when the seventh and
eighth grades are part of the high school.
Supervising l\inchrooms.—In many high schools, lunch¬
rooms are too small to accommodate all students at one set¬
ting. Thus, more people are required for supervisory duties
because often the children eat in three or four settings.
Teachers generally assume this responsibility, but in many
schools counselors would be expected to take their turn
along with the teachers, particularly counselors who had
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been elevated from a teacher to a counselor in the same
school.
In this investigation, only five of the svibjects
were responsible for lunchroom supervision. All of them
were males, three of whom were fifty years of age or older,
and three worked in schools housing grades seven through
twelve, and two were in schools with grades nine through
twelve. Lunchroom supervision tends to be a duty delegated
to men, and the individuals in this study proved to be no
exception to this trend.
If counselors are expected to do supervisory duties,
lunchroom supervision would appear to be the most logical
one for them to be assigned. As a general rule, this is a
time when the students are unlikely to be available for
counseling.
Supervising study halls.-—Four coimselors reported
that they were called upon to supervise study halls. The
significant fact to point out here is that only one has
supervising study halls as a regular assignment. The three
remaining counselors only fulfill this function when a
teacher is absent, and then all of them emphasized that this
was only occasionally. These three counselors are occasion¬
ally called upon to substitute for full days. In most in¬
stances, there is a lack of available qualified substitutes
in a town, and towns are generally so many miles apart that
it is difficult to get substitutes elsewhere.
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The researcher is personally familiar with one of the
above counseling situations in which the principal never
hires substitutes and has very little respect for the coun¬
seling profession. This explains why one of the four re¬
spondents must, from time to time, supervise study halls.
Supervising libraries.—Only one coiinselor reported
that he was responsible for supervising the library. He
works in a small high school which has only 230 students
with grades eight through twelve. It is quite likely that
the library is small, and money is not allocated to staff it
with a full-time librarian.
Many schools in New Hampshire lack adequate library
facilities. Sometimes a small reference library is estab¬
lished in the corner of a large study hall where it can be
supervised by the study hall teacher. Other schools hire a
person to teach part time and be librarian the remainder of
the time. This means that the library is available for use
just certain periods during the day. Still other schools
have a small library located near the principal's office
which is supervised by the principal, his secretary, or a
student supervisor. It is surprising that more counselors
aren't called upon for library supervisory duties.
Supervisinq playground.—As previously stated, many
children come to school early by bus and leave late after
school closes. This requires some adult supervision for
both of these periods of time. Also, some schools still
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have a noon recess at which time stvidents are permitted on
the playground. During this time they must also be super¬
vised.
Significantly, only one respondent reported that he
is responsible for this duty. This same person also is
responsible for bus duty and supervising lunchroom. The
significant factor to point out, however, is that on the
questionnaire this person specified that the counselors in
his school would no longer have any of these supervisory
duties after the 1965-66 school year. Again, this person
works in a small rural high school housing grades seven
through twelve. This shows progress.
Other supervisory duties.—Other supervisory duties
indicated on the questionnaire were: one respondent per¬
formed noon recess duty every three weeks; one respondent
supervised a dance once a year; one respondent had hall duty
and detention in regular turns with teachers; two respond¬
ents had detention—one had it one week per year and the
other three weeks per year; one respondent was sponsor of the
National Honor Society, by his own volition; and one re¬
spondent was responsible for program planning.
The data relative to the performance of supervisory
duties are summarized in Table 10.
Sxttnmary.—It is interesting to note that the thirteen
respondents who were performing various supervisory duties
have a mean age of 44.3 years. This might indicate that the
yoxmger people in the field are more militant, or that they
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RESPONSES OP NEW HAMPSHIRE COUNSELORS
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Bus duty 5.0% 0.0% 0.0% 5.0% 95.0%
Lunchrooms 12.5 0.0 0.0 12.5 87.5
Study halls 10.0 0.0 0.0 10.0 90.0
Libraries 2.5 0.0 0.0 2.5 97.5
Playground 2.5 0.0 0.0 2.5 97.5
Other duties 17.5 0.0 0.0 17.5 82.5
are playing a more active part in defining their duties. Of
great significance is the fact that these thirteen coun¬
selors did not perceive any of these supervisory duties as
legitimate functions of a counselor. The researcher is un¬
able to report what efforts have been made by the counselors
to eliminate these duties from their role. One may assume
that if the counselor's role were to be redefined, none of
the subjects in this investigation would include these
supervisory duties.
Assisting Teachers
There were only two items concerning assistance
to teachers included in the questionnaire.
Providing in-service training for teachers.—In New
Hampshire, the opport\inities for furthering one's education
usually requires a great deal of travel. Most of the col¬
leges and universities are located in small towns, serving
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a small local populace, but a larger commuter group. The
northern part of the state is very inadequately served.
Plymouth State College, primarily a teacher training insti¬
tution, is the most northerly school, and it is located in
the central part of the state. This means that the New
Hampshire teachers tend to take only courses that will ad¬
vance them in their own fields or fulfill their specified
needs. Enrichment or broadening of interests and knowledge
of other fields is done only at great expense cind incon¬
venience.
A great deal of the educational burden is placed on
the shoulders of the counselors if teachers are to be
knowledgeable about records, test data, and guidance func¬
tions.
The researcher finds 62.5 per cent of the counselors
accepting this educational challenge by providing some type
of in-service training for teachers. Although 62.5 per cent
are rendering this service, only 55 per cent perceive this
as their role—leaving 7.5 per cent offering a service to
teachers unwillingly. By the same token, another 12.5 per
cent thought that they should provide some sort of in-service
training even though they aren't at the present. This gives
a total of 67.5 per cent of the counselors who see this as a
function of their ideal role.
Of the forty subjects in this investigation, eleven
do not see this as part of the ideal role of the counselor.
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Of the eleven respondents, five have twenty-four credits or
less, two did not divulge their accumulated n\imber of cred¬
its, and the remaining foxir respondents had between thirty-
six cind sixty graduate credits in guidance.
In part, the reluctance to provide in-service train¬
ing to teachers probably stems from a lack of training. An¬
other factor to point out is that the average counselor-
student ratio for these eleven respondents is 1 to 398.
This indicates that these counselors are already trying to
overcome an insurmoxintable work load without trying to take
on additional responsibilities.
Assisting teachers in the solution of problems in¬
volving students.—All of the respondents are rendering
assistance to teachers relevant to the solution of problems
involving students. Ninety per cent felt that this function
should constitute a part of their role. Ten per cent, four
respondents, rendered this service with reluctance. A lack
of training is not indicated by these four respondents and
they represent a variety of age groups, from thirty to
forty-five, so the only clue to their reluctance is that
they are all in schools in which they alone represent the
counseling staff. This might have some influence on their
attitude because they are all in small high schools, the
largest having 440 students, and perhaps wish to avoid <this
duty because of its relevance to the duties of a discipli¬
narian. It is quite probable that in all of these schools.
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the principal is also the disciplinarian and might be seek¬
ing some assistance along this line from the counselor.
The responses of the sxibjects relative to assisting
teachers are s\mmarized in Table 11.
TABLE 11
RESPONSES OF NEW HAMPSHIRE COUNSELORS
PERTAINING TO ACTUAL AND IDEAL ROLES














training 62.5% 55.0% 67.5% 7.5% 25.0%
Problems involving
students 100.0 90.0 90.0 10.0 0.0
Summary.—If this sample is representative of the
population from which it was drawn, one would have to assume
that both of these duties would be included as part of the
ideal role of New Hampshire counselors. Also, there is a
positive agreement between the actual and ideal roles—
55 per cent agreement for providing in-service training for
teachers, and 90 per cent agreement in assisting teachers in
the solution of problems involving students.
Vocational and Educational Information
Five responsibilities pertaining to vocational and
educational infomation were included in this section to
which subjects were to respond. The derived data from these
statements are presented below.
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Responsibility for collection.—All but one respond¬
ent was assuming the responsibility for the collection of
vocational and educational info3nnation. Twenty-five per
cent of the subjects were providing this service, but some¬
what in contradiction to their perception of their role.
This left 72.5 per cent who considered this duty as part of
their role.
Some of the subjects indicated that they had secre¬
tarial help and that the counselor's responsibility in this
matter was restricted basically to a supervisory capacity.
As previously discussed in this thesis, library
facilities constitute a weakness in many of the New Hamp¬
shire schools. For this reason, it is likely that the coun¬
selors, for an effective informational service, have rele¬
gated themselves to an acceptemce of the responsibility for
collection of materials. By the same token, covinselors are
likely to be more knowledgeable concerning what information
would best serve the needs and interests of the students
and, therefore, should serve at least in a supervisory
capacity in collecting vocational and educational infor¬
mation .
Responsibility for dissemination.—Information con¬
cerning educational and vocational opportunities is not
readily accessible in many of the small New Hampshire com¬
munities. Agencies and other sources of such information
are not very prevalent, or effective where they do exist.
Thus we find that 97.5 per cent of the coxinselors assvimed
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the responsibility of disseminating information to the
students. Twenty per cent did not really see this respon¬
sibility as part of their role, but functioned in this cap¬
acity primarily out of necessity. A total of 77,5 per cent
accepted this duty as both their actual and ideal role.
One respondent neither performed this duty, nor felt that he
should.
There could be several reasons why a total of nine
respondents were unwilling to accept this responsibility as
part of their role. One might be the individual philoso¬
phies of the counselors concerned, A coxinselor might feel
that it is up to the student to accept the responsibility of
seeking information for himself in the library or elsewhere.
Counselors also may feel that a course should be offered for
this purpose, or that homeroom teachers should render this
service.
For the present time, at least, it appears that coun¬
selors will be expected, and have shown the willingness, to
accept the responsibility of disseminating educational and
vocational information.
Responsibility for maintaining information library.—
The data concerning this responsibility again point out a
weakness in school library facilities. The researcher found
that 92.5 per cent of the counselors were assiaming this
responsibility. While 70 per cent accepted this as both
their actual and ideal roles, 22.5 per cent assumed this
duty, but were quite willing to relinquish it to someone
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else. Three subjects, 7.5 per cent, neither performed in
this capacity, nor felt that they should.
A total of eleven respondents did not see this as
part of their ideal role. It should be pointed out that
seven of these respondents constituted the major portion of
the eleven who didn't want to be responsible for collecting
information, and a major portion of the nine who did not
want to disseminate information.
Eight of the above eleven respondents worked in
schools which had more than 700 students. This might indi¬
cate that the counselors in those schools felt that the
library facilities were adequate, and that the library
should provide this service. These eight schools included
four of the largest schools in New Hampshire.
Where secretarial help was available, the coxinselor's
function was limited to a supervisory capacity.
Responsibility for providing college placement ser¬
vices.—It is relatively safe to assume that the New Hamp¬
shire counselors, in general, spend a great deal of time
with college-bound students. The data indicate that 95
per cent of the counselors assumed the responsibility for
providing college placement, with a large number, 87.5 per
cent, doing so as part of their ideal role. Five per cent
did not assime this duty, nor did they feel that they
should. Another 7,5 per cent did so, but with reluctance,
A college education is extremely important to stud¬
ents who desire to make their permanent home in New
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Hampshire because of the lack of well-paying industries and
the shortage of jobs that do not require training of some
type.
There is the possibility that in some communities
the counselor's effectiveness is evaluated by the nximber of
students that he is able to get into college. The coun¬
selor's salary is likely to be based on this same criterion.
Responsibility for providing occupational placement
services.—The responses to this function further point out
the emphasis that is placed on college placement by the New
Hampshire counselors. Eighty per cent of the counselors
assume this duty, as compared with 95 per cent providing
college placement services. Sixty per cent of the people
providing this service felt that it should constitute a
part of their role. Twenty per cent assuming this respon¬
sibility, however, felt that it belonged to someone else.
A total of 65 per cent indicated that this should constitute
a part of the counselor's role.
It is safe to assume that if agencies, companies,
industries, etc., were available to adequately provide
occupational placement services, fewer counselors would in¬
clude this service as part of their ideal role.
Table 12 summarizes the responses of the subjects in
this study relative to responsibilities concerning vocational
and educational information.
TABLE 12
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Responsibility for collection 97.5% 72.5% 72.5% 25.0% 2.5%
Responsibility for dissemination 97.5 77.5 77.5 20.0 2.5
Responsibility for maintaining information
library 92.5 70.0 70.0 22.5 7.5
Responsibility for providing college place-
ment services
Responsibility for providing occupational
95.0 87.5 67.5 7.5 5.0
placement services 80.0 60.0 65.0 20.0 15.0
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Svmimary.—To sum up the results of the data in the
area of vocational and educational information, the re¬
searcher found that a majority of the counselors would
accept all of the above functions as part of their ideal
role. There is positive agreement, also, between the actual
and ideal roles of the New Hampshire counselors in this
area. The largest agreement existed in the area of college
placement services where 85 per cent of the counselors per¬
forming in this capacity perceived this also to be part of
their ideal role. The smallest percentage prevailed in the
area of providing occupational placement services with 60
per cent agreement.
Duties Closely Related to Administrators
or Clerical Workers
Sixteen duties that counselors might perform, that
are somewhat closely related to what might ordinarily be
done by administrators or clerical workers, were included in
this section for consideration by the subjects of the study.
Also included was a space marked "others" where the respond¬
ents could list duties that they do which were not included
in the previous sixteen items.
Recording grades on report cards.—Five of the sub¬
jects in this study were required to record grades on report
cards. Surprisingly, one respondent felt that this should
be a duty of the counselor. This one person further in¬
dicated that the principal defined his role, and he felt
satisfied with this arrangement. This same respondent had
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fifteen semester hours graduate credit in guidance and coun¬
seling, which might indicate insufficient training to
adequately familiarize him with the functions of the coun¬
selor.
The important fact to point out here is that even
though five counselors were recording grades on report cards,
only one out of the forty respondents felt that a counselor
should function in this capacity.
Recording grades on permanent records.—Eleven coun¬
selors indicated that the duty of recording grades on per¬
manent records was included among their functions.
Although the greater part, eight respondents, had not
accepted this as part of their role, three felt it was
the duty of the counselor to perform this task.
It is obvious from the responses to this particular
duty that administrators associate record keeping with the
role of the counselor. Therefore, it is understandable why
six of the coxanselors performed this function because in
three of the cases the principal defined the counselor's
role, in one case it was defined by the principal and super¬
intendent, and in two cases counselors shared this responsi¬
bility with the principal. However, some confusion arises
when five of the above eleven respondents who perform this
duty indicate that the director of guidance defines the
counselor's role in their particular school.
Age could possibly be a factor in the acceptance of
this task. The eleven above respondents have a mean age of
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49,9. This might imply that the younger counselors are more
militant.
Of the three respondents who thought that this task
should be performed by the counselor, one had fifteen sem¬
ester hours of graduate work in guidance and counseling, an¬
other had twenty-one, and the third failed to provide this
information on the questionnaire.
The principal's perception of the counselor's role,
training, and age seem to be the key factors explaining why
counselors are presently performing this duty.
Filing correspondence.—In many of the New Hampshire
schools, the need for secretarial help for counselors has
not been fully recognized. Some counselors are fortunate
enough to have full-time secretaries, but most of them
either share a secretary with the administration, or have no
secretarial assistance at all.
In this study, thirteen respondents specified that
they devoted time to filing correspondence. Two of them
thought that counselors should perform this task—one having
a counselor-student ratio of 1 to 700 in grades seven
through twelve and an undisclosed number of graduate credits
in guidance and counseling; the other one worked in a school
with a counselor-student ratio of 2 to 805 in grades seven
through twelve and had twenty-one semester hours graduate
credit. It is difficult for the researcher to see the
rationale behind the attitude of these two respondents.
Lack of training seems to be the only logical explanation.
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It is the researcher's belief that many school
officials have failed to realize that coiinselors, when per¬
forming in such a capacity as filing correspondence, are
very expensive secretaries.
Preparing transcripts.—A total of twenty-three re¬
spondents found it necessary to prepare transcripts. For”
tunately, sixteen did not recognize this task as part of
their ideal role. It should be pointed out that five of the
respondents were responsible only for recommendations and
test scores in the preparation of transcripts.
There is a possibility that some coimselors fail to
see secretarial assistance forthcoming in the near future
because seven of them have indicated that preparing tran¬
scripts should be a task assigned to the counselor—perhaps
indicating a passive resignation that this will continue to
be their task.
It is the researcher's theory that when the need for
secretarial help for counselors is fully recognized and
accepted, that practically no counselor will ass\ime this
duty as part of his ideal role.
Evaluating transcripts.—The writer found a larger
percentage of counselors, 85 per cent, performing this
function than any other in this section. This may be caused
in part by the emphasis on college placement.
Fifty-five per cent performed this activity because
they perceived it as part of their role. Thirty per cent
performed in this capacity unwillingly.
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Age, amount of training, counselor-student ratio, and
size of school do not appear to be factors involved in the
decision as to whether this should be part of the counselor's
ideal role. Perhaps the emphasis that a school places on
getting its students into college, and the counselor's own
orientation and training are the detemnining factors. Eval¬
uating transcripts, although of marginal magnitude, would be
considered part of the ideal role of New Hampshire coun¬
selors. Furthermore, there was a positive agreement among
respondents as to the consideration of this duty as part of
the actual and ideal role.
Granting work pemits.—Although three people in this
sample were granting work permits, only one suggested that
this should be a counselor's duty. The latter respondent's
attitude is somewhat justified by the fact that his school
is located in a northern industrial community where paper
manufacturing is the primary industry. This suggests that
fewer students attend college, and more emphasis is placed
on preparing students for work in the paper industry.
The writer's knowledge of this community enables him
to point out that few people in this commxinity reach a high
socio-economic level. Student aspirations toward education
are somewhat limited by their socio-economic status.
Writing class tardy slips.—This duty was clearly
recognized as being unrelated to the role of the counselors
in New Hampshire. None of them thought that counselors
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should devote time to writing class tardy slips, and
evidently felt that this was clearly an administrative
function.
Two people, unfortunately, were requested to perform
such a task. In one case the counselor's role was defined
by the principal, and it is xinderstandable that principals
are eager to delegate such duties to others. The remaining
individual, however, claimed that he defined his own role,
yet performed this function. Both of these people were
fifty-six years of age and, therefore, might be more reluc¬
tant to defend their right to do what they feel counselors
should accept as their duties.
Checking attendance,—Three respondents were perform¬
ing the task of checking attendance, but not one individual
thought that this task should be part of the counselor's
role.
One would expect that the three individuals who
performed this task would be likely to be working in small
schools lacking secretarial help. In the case of one of the
individuals, this was so, but the other two counselors were
located in two of the largest schools in New Hampshire, The
only explanation the researcher finds is that in one case
the principal defined the counselor's role, in another it
was defined by the principal and superintendent, and in the
last by the principal and the guidance director. This seems
to suggest that these counselors were not being active
enough in the definition of their role.
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Preparing class schedules.—Exactly 50 per cent of
the respondents performed this function, while only 22,5 per
cent did so because they perceived it as part of their role.
This leaves 27.5 per cent who were willing to relinquish
this duty to administrators or someone else. Several of the
respondents made clarifications on this duty, thereby,
making their particular job more definitive. For example,
two respondents indicated that they prepared class schedules
for new students only, while another did it in connection
with ability grouping, and still another helped only in
regard to the selection of courses.
Counselors, in general, did not select this duty as
part of their ideal role, nor was there a positive agreement
between the actual and ideal role of the subjects regarding
this function.
Preparing class schedule changes for students.—More
of the New Hampshire counselors were responsible for making
class schedule changes for students than were required to
prepare the initial class schedules. Not only do adminis¬
trators perceive this duty as being more related to the work
of the counselor, but 50 per cent of the co\inselors them¬
selves also think that this should be part of the ideal
role. At present, 77.5 per cent are performing this duty,
with 47.5 per cent doing so as part of their perceived role.
Thirty per cent, although performing this service, are re¬
luctant to consider this as part of their ideal role.
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One respondent was not functioning in this capacity,
but thought he should have this responsibility. This re¬
spondent's role was defined by the principal and the super¬
intendent.
There would be some question, if all the counselors
of New Hampshire were to define their role at this time,
whether this particular duty would be considered part of
their ideal role or not. Since it does not surpass the
arbitrary 50 per cent point, no positive relationship exists
between the actual and ideal role in this instance.
Working on master schedule (schedule of classes),—
Although 50 per cent of the subjects were assisting in the
development of the school's master schedule, only 17.5 per
cent related this to the counselor's ideal role. This
leaves 32.5 per cent quite willing to cede this obligation
fully to the administrators.
Two respondents clearly indicated that their respon¬
sibility concerning the master schedule was clearly that of
a consultant to the principal.
Distributing grade warnings.—The responsibility of
distributing grade warnings in the New Hampshire schools is
usually done either by the teachers in individual coiirses,
or they are given by the teachers to the administrators who,
in turn, distribute them, either by mail or by hand, to the
student or the student's parents.
Only one respondent was required to perform this duty,
and he did so unwillingly. Therefore, no relationship
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existed between the actual and ideal roles of the counselor
in the deliberation of this responsibility.
Preparing correspondence.—Fifty per cent of the
counselors prepared correspondence, which provides further
evidence that secretarial help for counselors was relatively
lacking or nonexistent for about half of the counselors.
Nine respondents, 22,5 per cent, prepared correspondence and
felt that this should be part of the counselor's job. The
remaining 27.5 per cent who prepared correspondence felt
that this should not be part of their job.
The data provided the researcher with no particular
insight as to why nine respondents felt that this should be
part of the counselorfs role. Nor could the degree to which
counselors assisted in the preparation of their correspond¬
ence be ascertained. The researcher only Icnows that this
was assumed in some degree by 50 per cent of the subjects in
this investigation.
As less than half of the respondents who performed
this duty indicated that this should be part of their ideal
role, no positive relationship exists between the actual and
ideal roles of the counselors relevant to this function.
Registration of students.—Seventy per cent of the
counselors assisted in the registration of students, while
40 per cent of the people who performed this task did so
because they perceived it as their job. Thirty per cent of
the people who registered students felt that they shouldn't.
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Three respondents, 7.5 per cent, were a little more
definitive in reporting on this function. They indicated
that they registered new students only.
A positive relationship existed between the actual
and ideal roles of the counselors concerning this function,
but it was not selected as one of the ideal duties of coun¬
selors by a majority of the subjects in this study.
Checking on truant students.—The data indicated that
only two respondents performed this function. Neither felt
that this was a duty of a cotinselor, and neither was instru¬
mental in defining the role of the counselor.
Checking on absent students.—One respondent indi¬
cated that he occasionally was responsible for checking on
absent students, even though he did not perceive it as his
duty. His role was defined by the principal, and his
functions were rather extensive.
Others.—Only two people indicated other duties rela¬
tive to this area. One handled school withdrawals and the
other admitted absentees. The duties of the first were
defined by the guidance director and the latter by the
principal.
Table 13 summarizes the data relevant to performance
by co\anselors of duties closely related to administrators or
clerical workers.
Summary.—The writer feels that the data concerning
the duties that counselors perform, which are closely
related to the duties of administrators and clerical
TABLE 13
RESPONSES OF NEW HAMPSHIRE COUNSELORS PERTAINING TO ACTUAL AND IDEAL ROLES












Recording grades on report cards 12.5% 2.5% 2.5% 10.0% 87.5%
Recording grades on pemanent records 27.5 7,5 7.5 20,0 72.5
Filing correspondence 32.5 5,0 5.0 27.5 67.5
Preparing transcripts 57.5 17,5 17.5 40.0 42.5
Evaluating transcripts 85.0 55.0 55,0 30.0 15.0
Granting work permits 7.5 2.5 2.5 5.0 92.5
Writing class tardy slips 5.0 0.0 0.0 5.0 95.0
Checking attendance 7.5 0.0 0.0 7.5 92.5
Preparing class schedules
Preparing class schedule changes for
50.0 22.5 22,5 27.5 50.0
students 77.5 47.5 50.0 30.0 20.0
Working on school master schedule 50.0 17,5 17,5 32.5 50.0
Distributing grade warnings 2.5 0.0 0,0 2.5 97.5
Preparing correspondence 50.0 22,5 22,5 27.5 50.0
Registration of students 70.0 40.0 40.0 30.0 30.0
Checking on truant students 5.0 0.0 0.0 5.0 95.0
Checking on absent students 2.5 0.0 0.0 2.5 97.5
Others 5.0 0.0 0.0 5.0 95.0
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workers, indicate that many changes must be made before
covinseling can reach a high degree of professionalization in
New Hampshire. It should be pointed out that there was one
respondent who didn't do any of these duties listed in this
section, while another did all of them with the exception of
granting work permits. The latter person was the only one
who distributed grade warnings or checked on absent students.
His role was defined by the principal.
Relative to what duties counselors felt they should
be doing, only evaluating transcripts exceeded the 50 per
cent mark with a marginal 55 per cent. The duty of prepar¬
ing class schedule changes for students divided the respond¬
ents exactly in half, 50 per cent thought that they should
perform this fxinction while the other 50 per cent expressed
opinions to the contraary.
A positive relationship existed between the actual
and ideal roles in the performance of the following func¬
tions: evaluating transcripts, preparing class schedule
changes, and the registration of students.
The writer feels that when counselors play a more
active part in delineating their role, fewer counselors will
be perfoanning these duties.
Research and Evaluation
The area of research and evaluation was divided into
four different parts, with space for subjects to list other
research or evaluative practices that they might perfoann.
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Follow-up studies of school drop-outs.—Seventy-five
per cent of the respondents reported that they did follow-up
studies of their drop-outs; 80 per cent thought that they
should; and 10 per cent did follow-up studies, but did not
think they should. Sixty-five per cent performed this
fimction and, at the same time, indicated that this should
be part of the role of the counselor.
Many of the respondents indicated that the lack of
time prohibited them from doing this type of follow-up
study.
Eight respondents didn't think that counselors should
be required to do follow-up studies on school drop-outs.
Five of them had twenty-seven semester hours of graduate
credit or less, one had thirty-six graduate credits, one had
sixty graduate credits, and one failed to reveal the number
of graduate credits he had acquired in guidance and coian-
seling.
A positive agreement existed among the responses rel¬
ative to this function being both the actual and ideal role
of New Hampshire counselors. Also, the majority of coun¬
selors included this duty as part of their ideal role.
Follow-up on former graduates.—The responses to this
duty provided evidence that New Hampshire counselors, in
general, are more concerned about their graduates and
college-bound students than their drop-outs. Seventy-five
per cent did follow-up studies on their drop-outs, while 92.5
per cent did follow-up studies on former graduates. A total
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of 85 per cent of the respondents thought that counselors
should perform this function, and 80 per cent with this pre¬
conceived notion actually were fxinctioning in this capacity.
Five respondents, 12.5 per cent, were performing this duty
with some reluctance. Four of these five respondents were
the same people who were reluctant to accept doing follow-up
studies on drop-outs, and all had twenty-seven graduate
credits or less in guidance and counseling.
One respondent neither performed this function, nor
thought that he should. This individual had only eighteen
graduate credits in guidance and counseling.
Relative to this function, a positive agreement
existed between the actual and ideal roles of the New Hamp¬
shire covinselors. These covinselors also indicated that this
should be part of their ideal role.
Research projects about effectiveness of particular
aspects of counseling.—A total of 47.5 per cent of the
respondents did research on the effectiveness of their coun¬
seling activities, while 62.5 per cent indicated that coian-
selors should be concerned with this activity. Forty-five
per cent performed this task willingly, while 35 per cent
neither did so, nor thought that they should. Just one
respondent was fulfilling this task unwillingly.
The majority of the coxanselors reported that this
should be part of the ideal role of the counselor. A posi¬
tive relationship also existed between the actual and ideal
roles of the counselors concerning this function.
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Evaluation of the total guidance program.—Of the
forty subjects involved in this investigation, twenty of
them worked in schools in which they were the only coun¬
selor. It was also noted previously in this thesis that
many schools lacked the services of school psychometrists,
psychologists, psychiatrists, social workers, and other
personnel that are available in large city school systems.
Therefore, the evaluation of the total guidance program was
reduced to an investigation of what the counselors, with the
aid of the regular school personnel such as teachers, super¬
visors, school nurses, etc., were doing relative to guidance
activities.
In this study, it was discovered that 82,5 per cent
of the counselors were doing some type of evaluation of the
total guidance programs in their schools. Eighty-five per
cent perceived it as constituting a part of their role,
while 77,5 per cent of the co\anselors who actually performed
this function indicated it to be both their actual and ideal
role. Two respondents, 5 per cent, performed this duty, but
reluctantly, while four more subjects, 10 per cent, neither
performed this fxinction nor thought that they should. Again,
lack of training tended to be the factor most directly in¬
volved in the six respondents' decisions. Four had twenty-
seven or less semester hours graduate credit, one failed to
report his training, while the last one deviated from this
pattern with forty-two graduate credits.
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Others.—None of the subjects in this investigation
reported any other type of research or evaluative practice.
Table 14 summarizes the data relative to the area of
research and evaluation.
Summary.—Some of the respondents indicated that they
should be doing more research and evaluative activities, but
found that with the burden of all their other duties time
did not permit this. Perhaps a weakness in this section of
the questionnaire was that there was no way of telling how
extensive were the practices of the counselors concerning
research and evaluation. The responses did indicate, how¬
ever that the coxanselors thought that they should be doing
more in these areas than they presently were.
Three respondents in this study thought that coun¬
selors should do none of these activities.
Of the four activities in this section, coxinselors
indicated that all of them should constitute the ideal role
of the New Hampshire counselors.
A positive relationship existed between the actual and
ideal roles in the case of all of the activities in the area
of research eind evaluation.
Miscellaneous Duties
Nine rather unrelated duties were included in this
section of the questionnaire—duties that did not seem to be
particularly relevant to the previous nine different sec¬
tions.
TABLE 14
RESPONSES OF NEW HAMPSHIRE COUNSELORS PERTAINING TO ACTUAL AND IDEAL ROLES












Follow-up studies of school drop-outs 75.0% 65.0% 80.0% 10.0% 10.0%
Follow-up studies of former graduates
Research projects about effectiveness of
92.5 80.0 85.0 12.5 2.5
particular aspects of counseling 47.5 45.0 62.5 2.5 35.0
Evaluation of the total guidance program 82.5 77,5 85.0 5.0 10.0
Other 0,0 0.0 0,0 0.0 0.0
83
Substitute teaching.—Data in this area indicated
that 22.5 per cent of the counselors were called upon to do
substitute teaching. All but 2.5 per cent, one respondent,
performed this particular duty unwillingly. Perhaps the fact
that the mean age of the nine respondents who were required
to do substitute teaching was 44.9 may have some relevance
here. Also, five of these respondents did not play a part
in defining their role, while all but two indicated that
they should assist in outlining the activities that they
perform. One respondent indicated that he defined the role
of the counselor in his school, but still did substitute
teaching, plus twelve other duties on the questionnaire
which he thought should not be his duties. This raises the
question as to how well prepared or how willing are coiin-
selors to accept the responsibility of clearly defining
their roles.
The difficulty of getting qualified sxibstitute teach¬
ers, as discussed previously in this thesis, enters into the
picture. Counselors appear to be readily available. If
they tend to yield to the principal when called upon to svib-
stitute, and consistently fail to remind the principal that
this is not, and should not be, part of their role, the prin¬
cipal will continually call upon the counselor to render
services in this area.
Organizing student orientation programs.—The data
shows that 65 per cent of the respondents organized student
orientation programs with 55 per cent doing so because they
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felt that it should be one of their duties, A total of 62,5
per cent implied that this should be part of the counselor's
ideal role. Only 10 per cent performed this duty unwill¬
ingly.
The majority of the counselors selected this as a
function that would make up part of their ideal role. Plus,
there was a positive relationship between the actual and
ideal roles of the respondents.
Making referrals to outside agencies,—All of the
counselors in this investigation reported that they made
referrals to outside agencies, with 90 per cent doing so
because they perceived it as part of their role.
Pour respondents, 10 per cent, reported that they
should not make referrals to outside agencies. Two of these
respondents worked in large high schools with over 1,700
students. These people had resource personnel working with¬
in the school setting, therefore, they evidently saw no need
to make referrals to agencies outside the school situation.
The remaining two were working in small schools located in
rural settings. The researcher cannot see why they, as the
only counselor in their particular school, did not feel
responsible for making referrals to outside agencies.
Collecting data and maintaining cumulative record or
guidance folder on students,—Maintaining a cumulative
record or guidance folder did not appear to be an extremely
unpopular duty, in fact, quite the contrary. The data show
that 87,5 per cent of the respondents performed this
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activity, with 77.5 per cent doing so because they perceived
it as part of their role. Eighty per cent of the respond¬
ents indicated that this should be the counselor's role.
Only 10 per cent had regrets about performing in this
capacity.
These data indicated that the New Hampshire coxin-
selors felt that it was important to have available infor¬
mation when working with their students. They considered
this function as constituting part of their ideal role.
Some counselors were more definitive in their re¬
sponses to this item. They pointed out that this task should
be accomplished with the aid of clerical assistance.
Providing liaison between school and home.—Ninety
per cent of the people in this investigation accepted the
responsibility of providing liaison between the home and
school. A large majority, 82.5 per cent, accepted this
responsibility because they thought that counselors should
function in this capacity. Three respondents, 7.5 per cent,
were performing this duty reluctantly, while four, 10 per
cent, neither performed this service nor felt that they
should.
It is important to note here that counselors recog¬
nized the importance for maintaining communication between
the school euid the home, and perceived themselves as indivi¬
duals who should be instrumental in this endeavor.
Providing liaison between school and commianity.—The
concept of serving as liaison between the school and the
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community was not quite as popular or acceptable to the
counselors in this study as was the responsibility of pro¬
viding liaison between the school and home.
In response to this item, 72.5 per cent of the sub¬
jects reported that they performed this service; 75 per cent
indicated that they should; 67.5 per cent performed this
service and felt that they should; and 5 per cent were doing
it rather unwillingly. Twenty per cent neither performed
this duty nor thought that they should.
Classroom visitations.—This particular duty was not
supported to any great extent as part of the ideal coun¬
selor's role—only 17.5 per cent were functioning in this
capacity, while 15 per cent were performing this duty and
felt that they should. One person was doing this task re¬
luctantly, while another person indicated that counselors
should do this even though he wasn't at present.
The reluctance of counselors to have classroom visit¬
ations may stem from this duty's close association to a
supervisory function. It is safe to assume that many
teachers would frown at the idea of counselors making visit¬
ations. It would require good communication and rapport
between the counselors and teachers. Often the intent be¬
hind classroom visitations made by counselors are misunder¬
stood by both teachers and administrators.
Although this duty was not accepted as a fxinction of
the ideal role, there existed a positive agreement between
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the actual and ideal role of the minority of counselors who
actually were performing this duty.
Sponsoring a school activity.—Thirty-five per cent
of the counselors sponsored some type of school activity.
While 12.5 per cent believed that this should be a counselor
function, 22,5 per cent were performing this duty contrary
to this belief. This leaves 12,5 per cent having this as an
actual and ideal counselor function.
This was not selected as an ideal counselor function,
nor was there a positive relationship between the actual and
ideal roles of those performing this duty.
Participating actively in the curriculum development
of the school.—Only a few of the schools in New Hampshire
have personnel directly responsible for curriculum develop¬
ment, such as curriculum specialists. It was not surprising,
therefore, to discover that 85 per cent of the respondents
participated in curriculum development, A large majority,
75 per cent, participated and believed it to be one of their
responsibilities, while a total of 85 per cent indicated
this function as a part of a coxinselor's ideal role. Ten
per cent of the subjects participated in curriculum develop¬
ment with some reluctance.
Table 15 summarizes the responses of the sxabjects in
this study relative to the performance of various miscel¬
laneous duties.
TABLE 15
RESPONSES OF NEW HAMPSHIRE COUNSELORS PERTAINING TO ACTUAL AND IDEAL ROLES













Substitute teaching 22.5% 2.5% 2.5% 20.0% 77.5%
Organize student orientation programs 65.0 55.0 62.5 10.0 27.5
Make referrals to outside agencies
Collect data and maintain cvimulative
100.0 90.0 90.0 10.0 0.0
record or guidance folder on students 87.5 77.5 80.0 10.0 10.0
Provide liaison between school and home
Provide liaison between school and
90.0 82.5 82.5 7.5 10.0
community 72.5 67.5 75.0 5.0 20.0
Classroom visitations 17.5 15.0 17.5 2.5 80.0
Sponsor a school activity
Participate actively in the curriculum
35.0 12.5 12.5 22.5 65.0
development of the school 85.0 75.0 85.0 10.0 5.0
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Siimmary.—These data indicate that counselors do not
feel that they should be called upon to do substitute teach¬
ing, classroom visitations, or to sponsor a school activity.
There was significant agreement between actual and ideal
roles for all of these activities except sxobstitute teaching
and sponsoring a school activity. Of the seven respondents
who made classroom visitations, six thought that they should.
Only a total of seven people, however, favored it as a duty
that counselors should perform.
From the various duties listed in this section of the
questionnaire. New Hampshire secondary school counselors
indicated that the following should be part of their ideal
role: organizing student orientation programs, making refer¬
rals to outside agencies, collecting data and maintaining
cumulative records of guidance folders on students, provid¬
ing liaison between school and home, providing liaison be¬
tween school and community, and participating actively in
the curriculvim development of the school.
Other Duties (Actual)
The respondents were asked to list other duties that
they may be performing in their schools. Five people re¬
sponded to this particular section. The following responses
were elicited;
1. Advisor to citizen's scholarship fund,
2. Consultant to elementairy principal and teachers,
3. Work in elementary school 1 to 2 hours per week.
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4. Assistant to principal and teach one class daily.
5. Remedial teaching.
6. Publication of monthly guidance newsletter for
students.
Other Duties (Ideal)
Four people responded to this section of the question¬
naire. The suggestions that they made relative to what some
of the other duties of counselors should be were as follows:
1. More emphasis on counseling.
2. In-service program for counselors in which they
would play an active role.
3. Series of career conferences for students.
4. Active service on local, state, and regional
committees.
5. Public speaking on request by community organi¬
zations.
6. Publicity in school and community information
media.
7. Active participation in professional organizations.
8. Bi-weekly meetings of special pupil personnel—
counselors, nurses, administrators, reading
supervisors, etc.,—cooperation in needs and
problems of individual students.
The writer feels that it should be noted here that
suggestions 4 through 8 were submitted by one respondent.
This particular respondent is a very diligent worker in the




Introduction.—Guidance in the state of New Hamp¬
shire is still in its infancy. On April 13, 1965, the New
Hampshire Personnel and Guidance Association received a
charter from the American Personnel and Guidance Associa¬
tion. This organization is making a desperate attempt to
professionalize counseling within the state. Presently, no
definition of the role of the counselor has been imple¬
mented, which is certainly a requisite for attaining a pro¬
fessional status. This study will be the initial effort
toward this goal.
The problem involved in this study was to ascertain
differences between the actual and ideal roles of the sec¬
ondary school counselors in New Hampshire, and to deteannine
the part that the secondary school counselors were playing
in the delineation of their role. To accomplish this the
researcher collected, analyzed, and interpreted data rele¬
vant to the following specific purposes:
1. To determine who in the secondary school defines
the role of the counselor in that school.
2. To determine what part the counselors play in




3. To determine what duties counselors are actually
performing in the secondary schools.
4. To gain an understanding into the ideal functions
of the counselors in the secondary schools as
they perceive them.
5. To determine what agreement exists between the
actual and ideal duties of the counselors.
In this investigation, the following null hypotheses
were tested: No positive relationship exists between the
actual and ideal role as perceived by the secondary school
counselors of New Hampshire. No relationship exists because
coxinselors do not play an active part in defining their
roles.
Resxjme of research procedures.—An interest in a
study concerning the role of the counselor was stimulated
by discussions with members of the National Defense Educa¬
tion Act Institute in Guidance and Counseling at Atlanta
University, Atlanta, Georgia.
After a thorough review of the related literature,
a questionnaire was constructed by the researcher that would
elicit reliable and authentic data relative to the purposes
of the study. The administration of the questionnaire to
the members of the 1965-66 NDEA Guidance and Covinseling
Institute at Atlanta University, and professional opinions
elicited from several professors in the Education Department
at Atlanta University, served as the validating criteria for
the questionnaire.
In general, the questionnaire included queries that
revealed some personal data about the subjects, data about
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the schools in which the subjects worked, data relevant to
the responsibility for delineating the role of the counselor
in each particular school setting, and statements referring
to various duties that counselors perform. To the latter
statements, the respondent indicated those duties he per¬
formed, as well as those he thought he should perform as a
counselor.
The subjects for this study were selected from a list,
published by the New Hampshire Personnel and Guidance Associ¬
ation, of all the guidance personnel in New Hampshire. This
publication contained a list of all the schools with guid¬
ance programs, with a roster of the guidance personnel per¬
forming the guidance functions for each particular school.
The researcher selected the first person listed for each
school who was designated as providing guidance services on
a full-time basis.
The questionnaire was sent to fifty-one full time
counselors—one individual in each of the secondary schools
which had a guidance program with at least one full-time
guidance worker. A total of forty questionnaires were
returned, and the results have been interpreted according to
the procedures indicated in the purposes of this study. The
findings, conclusions, and implications are incorporated in
this final thesis copy.
Sunanary of related literature.—The literature shows
a vast amount of work relative to the true function of school
counselors and the proper use of their time. Numerous
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leaders in the field of education have discussed the role
of the counselor in books, articles and speeches.
In an attempt to gain concepts of the role of the
counselor, studies have been made which sought opinions from
students, parents, administrators, teachers, and from coxm-
selors themselves.
Studies concerning the students' viewpoint of coun¬
selors and their role yielded varied results. Gibson, for
example, fovind that student concepts of the roles counselors
seemed to serve were as administrators, disciplinarians,
activity directors, part-time librarians, etc.^ The stu¬
dents, in a study by Heilfron, perceived the role of coun¬
selors as that of working with students who are intellectu¬
ally inferior, socially immature, or tinrealistic in their
aspirations. They did not think that counselors should
2
work with students with obvious character disorders.
Separate studies by Kaback,^ Grant,^ and Caravello^
indicated that students saw the counselor as a person to
help them with school problems and vocational and educa¬








Brough designed a study In an attempt to identify the
origins or sources of students' ideas and attitudes toward
the role of the coiinselor, His study pointed out that the
perception of a counselor developed from many sources, but
the two most important were by actually talking with the
counselor and from classroom visitations made by the coun¬
selor to explain his role.^ Dey feels that the students'
perceptions of a guidance program should be given primary
consideration, and that it is the responsibility of the
counselors themselves to impress upon the student a favor-
able concept of the role of the covinselor.
Other studies have considered opinions and attitudes
of both parents and students, as well as teachers, Dunlop's
study revealed that parents and students supported counselor
performance of administrative-clerical tasks, parents of job-
bound students supported checking up on truant and tardy
students, as well as supporting coxinselor performance of set¬
ting up class schedules, handling discipline problems, and
giving lots of advice,^
Russell and Willis,^ Stewart,^ and Dionlop,® from








found a significant difference of opinion concerning the
coxanselor's function, Dianlop found that women teachers
seem to recognize professional differences between teachers
and coianselors more than male teachers, but many considered
it appropriate for counselors to teach at least two classes
a day.^
Many of the studies to which the writer has referred
point out the need to convey a better understanding of the
covinselor's role to parents, students, teachers, and admin¬
istrators,
A great number of studies have been made in an effort
to determine what activities counselors were performing,
Arnold stated that counselors were spending more time on
problems of tardiness, attendance, discipline, and school
2failure than on educational and vocational guidance,
Arbuckle sees counselors functioning as policemen, disci-
plinarians, prosecuting attorneys, spies, or as bigots,
Martyn discovered that counselors were spending 43,1
to 80,7 per cent of their time on clerical work,^ Fitz¬
gerald foiind that Florida counselors devoted only 17 per
cent of their time to counseling, while devoting the same










bit more favorable. He foimd that a major portion of the
counselors' time, 60.65 per cent, was devoted to assisting
students, of which one-half of this was individual coun¬
seling.^
Schmidt undertook some research to attempt to iden¬
tify concepts of the actual and ideal roles of secondary
school counselors as they were perceived by secondary school
counselors and their principals, and to determine what
similarity existed between these various role concepts. He
concluded that both the counselors and principals tended
on the average to perceive a significant and substantial
relationship between the actual and ideal roles of the coxan-
selor. Spaights, in his study of NDEA Institute members,
all of which were experienced counselors, also found a
marked relationship between the actual and ideal responsi¬
bilities of counselors, as perceived by just the counselors
themselves.^
Other studies have shown contradictory results.
Hitchcock, in his study of 1282 counselors from 1255 schools
throughout the United States, attempted to analyze the duties
which counselors were performing as compared to those which
they felt they should perform. His investigation showed






a major discrepancy between what directors and counselors
were doing and what they felt they should be doing in a
study in Massachusetts,^
The determination of what counselors should be doing
has been the purpose of many studies. Watley, in a study
in Minnesota, found that counselors in high schools wanted
to spend about 75 per cent of their time actually counsel¬
ing, giving emphasis to educational-vocational matter?,
plus devoting a small proportion of their time to research,^
Wrenn has recommended that the professional job description
of a school counselor specify that he perform four major
functions: (1) counsel with students, (2) consult with
teachers, administration, and parents as they in turn deal
with students, (3) study the changing facts about student
population and interpret what is foiind to school committees
and administration, and (4) coordinate counseling resources
in school and between school and community,^
Counselor educators are indicating a great deal of
concern about issues related to the definition of the high
school counselor. They are making an attempt to determine
their part in preparing cotinselors for implementing their




^Association for counselor Education and Supervision
and American School Counselor Association, loc, cit.
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"If counselor educators and counselors themselves do not
take the lead in shaping the counseling program of the
future, either it will cease to exist or it will, of neces¬
sity, be shaped by others less acquainted with the subtle
aspects of cpunseling into a distortion of a counseling
program."
Summary of the findings.—The findings relevant to
the specific purposes of this study are as follows:
1. In the determination of who in the secondary
school defines the role of the coxinselor in that
particular situation, the results of the data
from these forty s\abjects indicated that in
twelve school settings this responsibility was
assximed by the director of guidance; in five,
by the principal; in three, by the combined
efforts of the principal, and superintendent; in
twelve, by the combined efforts of the principal,
covinselors and/or director of guidance; in two,
by the combined efforts of the superintendent,
principal, counselors and/or director of guid¬
ance; in one, by the collaborative efforts of the
superintendent, principal, school board, coun¬
selors and director of guidance; in four situ¬
ations by the counselors and administration (the
particular administrators were not identified);
and in the final situation the role of the coun¬
selor was delineated by the superintendent.
2. The data indicated that counselors and/or the
directors of guidance were presently having an
opportunity to assist in defining their roles in
77.5 per cent of the New Hampshire secondary
schools.
3. This investigation showed that the New Hampshire
counselors were performing a myriad of duties.
For example, there were forty-two duties which
were performed by 50 per cent of the counselors
or more. To be more definitive, a total of
twenty-one duties were performed by 90 per cent
or more of the respondents, nine being perfoanned
^Nugent, loc. cit
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by 100 per cent of the coxinselors. Seventy-five
per cent of the counselors were performing
thirty-one separate functions. Of the approxi¬
mately sixty-five different duties on the
questionnaire, all but one was performed by one
or more counselors in this study. The only
function not performed by at least one of these
subjects was "meting out punishment."
To be more explicit, from the ten areas desig¬
nated on the questionnaire, more than 50 per cent
of the counselors were performing the following
duties: academic, vocational, personal-social,
and group counseling; supervising the testing
program, selecting tests, administering inven¬
tories and group and individual tests, interpret¬
ing test results to parents, students, teachers,
and administrators; having conferences with in¬
dividual teachers, groups of teachers, individual
parents, groups of parents, with administrators,
and working on case conferences; they were coun¬
seling discipline problems; providing in-service
training for teachers, and assisting teachers
in the solution of problems involving students;
they were accepting the responsibility for col¬
lection and dissemination of vocational and
educational infoinnation, were maintaining the
information library, and were assviming the re¬
sponsibility for providing college and occupa¬
tional placement services. Counselors were also
preparing and evaluating school transcripts, pre¬
paring class schedule changes for students, and
assisting in the registration of students. In
the areas of research, coionselors were doing
follow-up studies on school drop-outs and former
graduates, and evaluating the total guidance pro¬
gram. Some of the various miscellaneous duties
which counselors were doing were; organizing
student orientation programs, making referrals
to outside agencies, collecting data and main¬
taining emulative records or guidance folders
on students, providing liaison between the school
and the home as well as between the school and the
community, and participating actively in the cur-
riculm development of the school.
4. The researcher had arbitrarily established that
if more than 50 per cent of the respondents in¬
dicated that any given duty should be part of
the counselor's role, that the particular duty
in question would be considered, for the pur¬
poses of this study, to be a function inclu¬
sive in the ideal role.
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Personal-social counseling and conferences with
individual parents were the only two duties which
were selected by 100 per cent of the subjects in
this investigation. Eleven more duties were sel¬
ected by 90 per cent or more of the counselors,
A total of twenty-eight duties were selected by
75 per cent or more of the subjects. However, in
the final analysis, the ideal role of the New
Hampshire secondary school counselors would in¬
clude the thirty-eight duties which were so sel¬
ected by more than 50 per cent of the stibjects.
Specifically, the ideal role of the New Hampshire
counselors would include academic, vocational,
personal-social, and group counseling. In the
areas of testing, the counselors indicated that
they should be responsible for supervising the
testing program, selecting tests, administering
group and individual tests and for interpreting
test results to students, parents, teachers and
administrators. To a lesser degree, they indi¬
cated that administering inventories of various
types, and serving on testing committees were a
part of their ideal role.
In response to the area on conferences, the re¬
spondents indicated that their ideal role should
include conferences with individual parents,
groups of parents, individual teachers, groups
of teachers, and with administrators. They also
reported that counselors should work on case con¬
ferences.
In regard to the section of the questionnaire on
discipline, counselors agreed that they should
counsel discipline problems, but should not have
anything to do with punishing students.
The subjects indicated a responsibility for
assisting teachers in the solution of problems
involving students, as well as providing in-
service training for teachers.
In the area of providing vocational and educatioi>-
al information, counselors indicated that their
ideal role would include the responsibility for
the collection and dissemination of information,
for maintaining an information library, and for
providing college and vocational placement
services.
Relevant to the duties closely related to admin¬
istrators or clerical workers, only the
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responsibility for evaluating transcripts would
be considered part of the counselor's ideal role.
The ideal functions concerning research and
evaluation would include doing follow-up studies
of school drop-outs and former graduates, re¬
search projects about the effectiveness of par¬
ticular aspects of coxinseling, and the evaluation
of the total guidance program.
In the area designating various miscellaneous
duties performed by coxinselors, the following
duties were included in the coxxnselor's ideal
role: organizing student orientation programs,
making referrals to outside agencies, collecting
data and maintaining cumulative records or guid¬
ance folders on students, providing liaison be¬
tween school and home, providing liaison be¬
tween school and the community, and participating
actively in the curriculum development of the
school,
5, For the purposes of this investigation, a posi¬
tive relationship existed between the actual
and ideal duties of the counselors if more than
50 per cent of the counselors who were perform¬
ing a particular duty indicated that they should
perform that duty.
The subjects in this study indicated a positive
relationship between their actual and ideal
duties on forty-three items on the questionnaire.
Less than a positive relationship existed for the
twenty two remaining items.
Nearly all the items that showed less than posi¬
tive relationship were in the sections relevant
to duties closely related to those of administra¬
tors or clerical workers and another section
which referred to various supervisory duties.
For the most part, the number of covinselors per¬
forming these duties was negligible. Yet, be¬
cause rarely did a person think that he should
be performing these duties, they had to be
classified by the researcher as showing a nega¬
tive relationship between the actual and ideal
roles,
Conclusions,—On the basis of the data derived from
this investigation, the null hypothesis that no positive
relationship exists between the actual and ideal roles as
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perceived by the secondary school counselors of New Hamp¬
shire, is rejected. It is concluded that these coxmselors
were, for the most part, performing the functions which they
thought should be their duties.
The rejection of the above hypothesis automatically
indicates a rejection of the null hypothesis which stated
that no relationship exists between the actual and ideal
roles because counselors do not play an active part in de¬
fining their roles. It would also be rejected on the basis
that 77.5 per cent of the counselors and/or guidance direct¬
ors in this study had an opportunity to assist in defining
their duties.
Implications.—The implications drawn from the find¬
ings of this study are those listed below.
1. There seems to be a need for counselors who are
assisting in the delineation of their roles to
exert more influence, be more militant, and pro¬
vide more active participation in this effort.
It is obvious that some counselors are perform¬
ing many duties that are unrelated to their per¬
ception of the counselor's role.
2. There seems to be a relationship between the
unwillingness to assume the responsibility of
defining the counselor's role, and the formal
training that the individual has acquired. This
would indicate a need for quantity and quality
guidance education for coxuiselors.
3. There is a great possibility that the duties
counselors are performing correspond with their
particular competencies. A reluctance to per¬
form certain duties may not indicate that the
respondents are unwilling to accept them as part
of their ideal role, but might only indicate a
lack of confidence and training.
4. The data in this investigation point out a need
for greater specialization of coimseling
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functions. For example, it is obvious that coun¬
selors who are performing fifty different duties,
particularly when in many instances one counselor
represents the counseling staff for a particular
school, cannot possibly do a very adequate job of
any of them.
Recommendations.— The data derived from this inves¬
tigation have prompted the investigator to offer the follow¬
ing recommendations,
1, This study identified the actual and ideal roles
of a sample of New Hampshire coxanselors. Since
there was no way of determining the amount of
time counselors devoted to the various functions,
nor the amount of time they thought they should
devote, the writer recommends that a thorough
study be made to find out this information so
that the role of the counselor can be even more
definitive,
2, The findings of this study concerning the ideal
role should be made available to both counselors
and administrators of the New Hampshire schools
to be used for guideline purposes. The awareness
that a majority of the counselors recognize
specific duties relative to their role might guide
both administrators and counselors toward a
greater specialization of duties,
3, A study similar to this one should be implemented
to consider the opinions, attitudes, and ideas of
administrators, teachers, parents, and students
toward their perceptions of what the ideal role
of counselors in New Hampshire should be.
4, It is recommended that counselors, who are pres¬
ently having the opportxinity to assist in delin¬
eating their role, be more militant in their
participation and make an effort to exclude those
duties which they feel are unrelated to their
role as counselors.
5, Since there appears to be a relationship between
the amount of training of the sxibjects and the
performance of many duties considered unrelated
to the role of the counselor, it is recommended
that individuals, who have a limited amount of
training in guidance and counseling, seek more







Grade organization of school (please circle one):
7-12 8-12 9-12 10-12
2, Number of students in your school:
3, Number of counselors in your school; part-time_





; years experience in guidance ; number of
graduate credits in guidance and counseling
At present, who delineates the duties of the counselor(s)
in your school?
^Principal ^Coimselors
^Superintendent or assistant ^Director of Guidance




In your opinion, who should define or outline the duties
of the counselor(s) in your school?
Directions: The following statements refer to various
duties that counselors perform. Please check ( ) the duties
that you and other guidance workers in your school actually
perform. Please feel free to make comments or clarifications










^a. Supervision of the testing program
b. Responsibility for selecting tests
c. Administration of group tests
d. Administration of inventories (such as interest, per¬
sonality, etc.)
e. Administration•of individual tests
f. Interpretation of test results to parents
3. Interpretation of test results to students
h. Interpretation of test results to teachers and
administrators
^i. Serving on testing committee
3. Conferences:
a. Conferences with individual parents
b. Conferences with groups of parents
^c. Conferences with individual teachers
^d. Conferences with groups of teachers
e. Conferences with administrators
f. Working on case conferences
4* Discipline:
^a. Counseling discipline problems (not related to punish¬
ment)





c. Supervising study halls
d. Supervising libraries
e. Supervising playground
^f. Other supervisory duties
6. Assisting Teachers:
^a. Providing in-service training for teachers (to im¬
prove test and appraisal techniques, to secure and
interpret guidance materials, to plan group guidance
activities, etc.)
b. Assisting teachers in the solution of problems in¬
volving students
7. Vocational and Educational Information:
^a. Responsibility for collection
b. Responsibility for dissemination
^c. Responsibility for maintaining information libreury
d. Responsibility for providing college placement
services
e. Responsibility for providing occupational placement
services
8. Duties closely related to administrators or clerical
workers:
a. Recording grades on report cards




f. Granting work permits
g. Writing class tardy slips
h. Checking attendance
^i. Preparing class schedules
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j. Preparing class schedule changes for students
k« Working on school master schedule (schedule of
classes)
^1. Distributing grade warnings
m. Preparing correspondence
n. Registration of students
^o. Checking on truant students
p. Checking on absent students
g. Others
9. Research and Evaluation;
a. Follow-up studies of school drop-outs
b. Follow-up on former graduates
c. Research projects about effectiveness of particular
aspects of counseling
d. Evaluation of the total guidance program
e. Other
10. Miscellaneous duties;
^a. Substitute teaching (when regular teacher is absent)
b. Organizing student orientation programs
^c. Making referrals to outside agencies
d. Collecting data and maintaining cumulative record or
guidance folder on students
e. Providing liaison between school and home
f. Providing liaison between school and community
g. Classroom visitations
h. Sponsoring a school activity
i. Participating actively in the curriculum development
of the school
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11, Please list any other duties which you may perform at
this time.
Directions; Please go back and circle the letter that pre-
cedes duties which you feel are functions that counselors
should perform.
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